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THE MISSION OF CARDINAL STRITCH UNIVERSITY
Cardinal Stritch University, sponsored by the Sisters of St. Francis of Assisi and rooted in
the liberal arts tradition, transforms lives and communities through servant leadership,
learning, and service. The University is guided by the Catholic, Franciscan values of
creating a caring community, peacemaking, showing compassion, and reverencing
creation as we embrace and cultivate the diversity of all of God’s creation. The official
University mission statement was approved August 2013.

VISION OF THE SISTERS OF ST. FRANCIS OF ASSISI FOR CARDINAL
STRITCH UNIVERSITY
Rooted in the values of Catholic Christianity and inspired by the spirit of St. Francis and
St. Clare of Assisi and the heritage of the sisters of St. Francis of Assisi, Cardinal Stritch
University is an academic community called to transform individuals to “approve the
better things” as they discover their purpose in life.
The University encourages academic excellence, along with intellectual, spiritual, and
social growth among its entire community—faculty, staff, and students of all ages, faiths,
and ethnic backgrounds.

FRANCISCAN VALUES
The sisters of St. Francis of Assisi have articulated a set of values to foster a spirit of
service and to renew the University’s Franciscan heritage. The values are as follows:
- Creating a caring community by respecting each individual’s personal dignity;
extending hospitality, courtesy and kindness; and sharing friendship and openness
- Showing compassion for others by serving and caring for the poor and oppressed;
having concern for justice issues; taking responsible social action; offering unselfish
service
- Respecting creation by respecting all creatures; fostering a simple lifestyle; promoting
human dignity and empowerment of people; and exhibiting concern for environmental
issues
- Striving for peace by healing and reconciling; working for conflict resolution;
forgiving; and caring and understanding
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COLLEGE OF EDUCATION AND LEADERSHIP
Mission
Our mission is to transform lives and communities by preparing leaders for learning and
service.
Vision
Our vision is to collaboratively create, implement, sustain and support exemplary models
and practices in education and leadership that serve and empower local, state, regional,
national, and international communities.
Conceptual Framework
The COEL is devoted to bridging knowledge, practice, and service, for the
transformation of lives and communities.
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Section I:
Program Information
•
•
•
•
•

Certifications
Master of Arts in Teaching (MAT) Field
Experience Overview
Special Education (SED) Field Experience
Overview
Undergraduate Teacher Education (UGTE)
Field Experience Overview
Online Special Education (SEDU) Field
Experience Overview
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Teacher Certification at Cardinal Stritch University
Minors Available (for Undergraduate students only):
• Literacy (Credits count toward the #316 Reading Teacher License (K12)
• Special Education (Dual certification in Special Ed/Regular Ed
possible with about 4 additional credits)
Early Childhood – Middle Childhood (Approximate ages Birth – 11 years)
Middle Childhood - Early Adolescence (Approximate ages 6-12 years)
Certifiable Minors:
• Biology
• Broadfield Social Studies
• Chemistry
• Computer Science
• English
• French
• History
• Mathematics
• Political Science
• Science
• Spanish
• Speech / Communication
• Theater (for MAT students only)
Early Adolescence - Adolescence (Approximate Ages 10-21 years)
Majors/ Content Areas:
• Biology
• Broadfield Science (for MAT students only)
• Broadfield Social Studies
• Chemistry
• Computer Science (minor field)
• English
• History
• Mathematics
• Political Science
• Sociology
Early Childhood – Adolescence (Approximate Ages Birth – 21 years)
• Art
• Foreign Language (Spanish or French)
• Music
• Theater
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Content area departments are responsible for program advisement/curriculum for all
courses outside of education. Students must go to their major department for advisement
on their program of studies. The major department has final responsibility for advisement
in the major course of study.

Special Education Teacher Certification at Cardinal Stritch University
Middle Childhood - Early Adolescence (Approximate ages 6-12 years old)
Cross Categorical Special Education
Early Adolescence - Adolescence (Approximate Ages 10-21 years old)
Cross Categorical Special Education
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Master of Arts in Teaching (MAT)
Master of Arts in Inclusive Education (MAIE)
To access detailed information about the MAT and MAIE programs, including course
sequence, please contact the Program Advisor for the specific program handbook at
kawood@stritch.edu.
Description of MAT Field Experiences
Minimum
Hours

Focus
Learning
Opportunities

Key
Assessments

Field Experience I

Field Experience II

50

50

Field Experience
III (MAIE only)
35

Student Teaching

Full day
participation,
following the
schedule of
Cooperating Teacher
Teacher Behavior
Student Behavior
Teacher &Student
Teacher & Student
Behavior
Behavior
-Observation of
-One-on-one and
-Observation of
-Observation of
Cooperating Teacher small group tutorial Cooperating
Cooperating
and teacher
work with students Teacher and
Teacher’s classroom
standards
teacher standards
management,
-Whole group
routines, teaching
-One-on-one tutorial teaching and
-One-on-one
styles, etc.
assisting
work with students
tutorial work with
-Non-instructional
-Small group work
students and/or
-Assume
tasks as prompted
with students
small group work
responsibility of
by the Cooperating -Non-instructional
-Non-instructional
non-instructional
Teacher
tasks as directed by
tasks as prompted
tasks
Cooperating Teacher -Develop and teach by the Cooperating -Assume full
3 lessons
-Develop and teach
Teacher
teaching
-Develop and teach -Develop and teach responsibilities
2 lessons
additional literacy
-Develop and teach
3 lessons
(planning and
lesson(s)
additional literacy
-Video-record one delivering
lesson(s)
instruction,
-Video-record one lesson segment
assessment of
-Video-record one lesson segment
-Instructor/Super
student learning,
visor observes one
lesson segment
-Instructor/Super
lesson analysis and
lesson
visor observes one
-Instructor/Super
reflection)
visor observes one lesson
lesson
-Evaluation of skills -Evaluation of
-Evaluation of
-Evaluation of skills
and disposition
skills and
skills and
and disposition
disposition
disposition
-Completed by
-Completed by
Cooperating Teacher -Completed by
Cooperating Teacher
-Completed by
& University
and University
Cooperating
Cooperating
Supervisor
Supervisor
Teacher &
Teacher &
University
University
Supervisor
Supervisor
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Teacher Candidates are encouraged to participate in a variety of activities that will
expose them to all aspects of the teaching profession. A Teacher Candidate is assigned to
a classroom teacher, referred to as the Cooperating Teacher. A Teacher Candidate is
required to assist the Cooperating Teacher with specific tasks that will be outlined for
each field experience and eventually teach lessons to small groups and eventually to the
whole class. In each course where field experiences are required, the instructor will
review the expectations and requirements of the field experience component.
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Special Education Masters of Arts
To access detailed information about the Special Education Masters of Arts
(SED) program, including course sequence, please contact the SED Program Advisor for
the specific program handbook at kawood@stritch.edu

SED Field Experience Overview (pre-2013-14; current STs course overview)
Integral aspects of the program are the development of a professional portfolio and crosscategorical field experiences. Both the portfolio and the field experiences are
developmental in scope and sequence, evolving throughout the course of the program and
are designed to meet the Wisconsin Department of Public Instruction requirements for
teacher licensure and renewal. The field experiences will be cross-categorical and may
involve a variety of special education classrooms. These field experiences require
daytime availability.
This program consists of classes and field experiences/observations culminating in
student teaching. The clinical field experiences will require some daytime availability and
will include interaction with students with a variety of disabilities.
Courses containing a field experience component (including observations) include:
(* Prerequisites required)

SED 503
SED 564
SED 565
EDM 512
RLD 557
SED 530
SED 531
SED 537
SED 561
SED 562
SED 567
SED 568
SED 569
SED 577
OR
SED 579

Intro to Students with Exceptional Education Needs (no prerequisites)
Introduction to Teaching & Lesson Planning (no prerequisites)
Educational Psychology (no prerequisites)
Language Development & Literacy (no prerequisites)
Literacy Assessment & Strategies for Special Educator (*EDM 512)
Parents, Agencies & Transition (* 503, 564, 565)
Behavioral Interventions for Students w/Special Needs (* 503, 564, 565)
Assessment & Diagnosis (* 503, 564, 565)
Autism Part I (* 503, 564, 565)
Autism Part II (*561)
Designing for Diversity (* 503, 564, 565)
CC Curriculum & Methods: Functional Skills (* 503, 564, 565)
Curriculum Development & Modification (* 503, 564, 565)
CC Student Teaching: Middle Childhood-Early Adol (Dept consent)

2 credits
1 credit
2 credits
4 credits
3 credits
2 credits
3 credits
4 credits
1 credit
1 credit
1 credit
3 credits
4 credits
4 credits

CC Student Teaching: Early Adolescence-Adolescence (Dept consent)

4 credits

Option 1:
SED 535

IN ADDITION, Candidates must choose an area of Specialization/Emphasis:
Cognitive Disabilities Specialization/Emphasis
Teaching Students with Extensive Support Needs (* 503, 564, 565, 568)
2 credits

Option 2:
SED 507

Emotional/Behavioral Disorders Specialization/Emphasis
Positive behavioral Support for Students with EBD (* 503, 564, 565, 531) 2 credits

Option 3:
SED 578

Learning Disabilities Specialization/Emphasis
Teaching Students with Learning Disabilities (* 503, 564, 565, 568, 569)

2 credits
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Undergraduate Teacher Education
To access detailed information about the UG program, including course sequence, please
contact the UG Program Advisor for the specific program handbook at
cmtaft@stritch.edu
Description of Field Experiences
Introduction to
the Classroom

Minimum
hours

20-32

Field Experience I

32-50

-One-on-one
tutorial work with
students and/or
small group work

-One-on-one
tutorial work with
students and/or
small group work

-One-on-one
tutorial work with
students and/or
small group work

-Non-instructional
tasks as prompted
by the Cooperating
Teacher

-Non-instructional
tasks as prompted
by the
Cooperating
Teacher

-Non-instructional
tasks as prompted
by the
Cooperating
Teacher

-Develop and
teach 3 lessons

-Develop and
teach 3 lessons

-Develop and
teach additional
literacy lesson(s)

-Develop and
teach additional
literacy lesson(s)

-Video-tape one
lesson segment

-Video-tape one
lesson segment

- Instructor/
University
Supervisor
observes one
lesson
-Evaluation of
skills and
disposition
-Completed by
the Cooperating
Teacher &
University
Supervisor

- Instructor/
University
Supervisor
observes one
lesson
-Evaluation of
skills and
disposition
-Completed by the
Cooperating
Teacher &
University
Supervisor

Student Behavior

Learning
Opportunities

-Observation of
Cooperating
Teacher and
exemplars
-One-on-one
tutorial work with
students

-Teach 1 lesson as
directed by the
instructor and
Cooperating
Teacher

Key
Assessments

-Evaluation of
skills and
disposition
-Completed by the
Cooperating
Teacher &
University
Supervisor

20
Teacher and
Student Behavior

Teacher Behavior

-Non-instructional
tasks as directed
by the
Cooperating
Teacher

32-50

Dual Certification
only:
SED325
Directed Field
Work in Spec Ed

Student Behavior

Focus

-Small group work
with students

Field Experience
II

-Develop and teach
2 lessons
-Develop and teach
additional literacy
lesson(s)
-Video-tape one
lesson segment
-Instructor/
University
Supervisor
observes one lesson

-Evaluation of
skills and
disposition
-Completed by the
Cooperating
Teacher &
University
Supervisor

Student Teaching

Full day
participation at assigned school for
one full semester.
Teacher and
Student Behavior
-Observation of
Cooperating
Teacher's
classroom
management,
routines, teaching
styles, etc.
-Assume
responsibility of
non-instructional
tasks
-Assume full
teaching
responsibilities
(planning and
delivering
instruction,
assessment of
student learning,
lesson analysis
and reflection)
-Evaluation of
skills and
disposition
-Completed by the
Cooperating
Teacher &
University
Supervisor
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Online Special Education (SEDU)
Extended Certification
To access detailed information about the INED program, including course sequence,
please contact the Program Advisor for the specific program handbook at
kawood@stritch.edu.
Description of INED Field Experiences
Minimum
Hours

Placement

Focus
Learning
Opportunities

Key
Assessments

Field Experience III (INED520)
35

Based on experiences and certification
sought.
On-the-job candidates may complete field
experience in a classroom setting other than
his/her own
Teacher &Student Behavior
 Observation of Cooperating Teacher and
teacher standards
 One-on-one tutorial work with students
and/or small group work
 Non-instructional tasks as prompted by the
Cooperating Teacher
-Develop and teach 3 lessons
-Video-record one lesson segment
-Instructor/Supervisor observes one lesson

Evaluation of skills and disposition via
Pathway assessment based on Danielson
Teacher Effectiveness Framework
Completed by Cooperating Teacher &
University Supervisor

Student Teaching
Full day participation for 8 week period,
following the schedule of Cooperating Teacher
(*if candidate is student teaching on-the-job,
schedule will be determined so that s/he can be
observed on a regular basis by a Cooperating
Teacher or administrator in the CT role).
Traditional placement
Or
On-the-job in candidate’s special education
classroom
Teacher & Student Behavior

 Observation of Cooperating Teacher’s
classroom management, routines, teaching
styles, etc.
 Assume responsibility of non-instructional
tasks
 Assume full teaching responsibilities
(planning and delivering instruction, assessment
of student learning, lesson analysis and
reflection)
Evaluation of skills and disposition via
Pathway assessment based on Danielson
Teacher Effectiveness Framework
Completed by Cooperating Teacher and
University Supervisor

Teacher candidates are licensed teachers extending certification to Special Education.
Teacher candidates are encouraged to participate in a variety of activities that will expose
them to all aspects of the teaching profession. A teacher candidate is assigned to a
classroom teacher, referred to as the Cooperating Teacher. A teacher candidate is
required to assist the cooperating teacher with specific tasks that will be outlined for each
field experience and eventually teach lessons to small groups and eventually to the whole
class. In each course where field experiences are required, the instructor will review the
expectations and requirements of the field experience component.
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Section II:
Student Teachers
•
•

•

•

•
•
•

Guidelines for placing Teacher Candidates in
field experiences and student teaching
First experiences in the field
o Eligibility
o Expectations of the Teacher Candidate
in the Field
o Field Experience grading
o Field Experience Sequence of Events
Getting Ready for Student Teaching
o Eligibility
o Student Teaching Options
The Student Teaching Experience
o Requirements and Expectations of the
Student Teacher
o University policies governing student
teaching
o Legal status of the Student Teacher
o Student Teaching Grading
o Certification Requirements
 Foundations of Reading Test
 edTPA
 License application information
Wisconsin Teacher Standards (InTASC)
Danielson Framework for Teaching
Student Teaching Sequence of Events
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Placement Guidelines:
All initial certification Teacher Candidates must complete 100 or more hours of field experience
in schools during their program to qualify for student teaching. Previous experiences do not
qualify; substitute teaching does not qualify.
Professional educators are qualified to teach all students. Placements are made with the intention
of giving the Teacher Candidates multiple experiences that will shape their professional
development. Experiences in the field in Stritch teacher preparation programs will provide some
of those experiences.
The placements will be determined by Cardinal Stritch University based on the following
factors:
1. Candidate’s certification area
2. Experiences with children in a variety of grade levels
3. Experiences with children from different socio-economic levels
4. Experiences with children from a variety of cultures
5. Experiences with children with varying degrees of academic, social, emotional and
physical abilities
Overall, the Teacher Candidate’s placements are in a variety of urban, suburban, and rural
environments.
Placements may be in public, charter, or private school environments.
Field experience and student teaching placements will be within approximately 25 miles one-way
from the Cardinal Stritch University area / Stritch site area.
To avoid potential conflicts of interest, Teacher Candidates will not be placed in schools where
they or their family members or close friends attend/ed or are employed - or with which they or
their family members or close friends have/have had an affiliation as part of a related
organization (i.e. school board, district partner organization). Exceptions may be requested in
cases of large districts with numerous schools (public districts in areas of large population such as
Milwaukee and Madison).
Candidates are placed in Stritch partner schools for Field Experiences. Partner school
experiences allow Stritch faculty to observe and provide feedback to candidates in their prestudent teaching experiences.
Placements are based on availability of Cooperating Teachers who meet DPI criteria and have
been recommended by their principal or district administrator as models of best practice.
Teacher Candidates plan to complete Field Experience hours with visits to the placement 1-2
times per week for 3-4 hours each visit. The regular schedule allows for consistency for pupils
and facilitates supervisor observation of growth and progress. Candidates will be unable to
complete all field experience hours during an extended break (such as a district’s spring break).
The Wisconsin Department of Public Instruction defines Student Teaching as “full days for a full
semester.”

15
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Student teaching candidates may apply for an out-of-area student teaching placement providing
other field experience placement requirements have been met. Candidate input on out-of-area
student teaching placement will be considered, but suggested areas cannot be guaranteed. Extra
charges may be required for out-of-area supervision.
Placements are based on availability of Cooperating Teachers who meet DPI criteria and have
been recommended by their principal or district administrator as models of best practice. It is
important to note that Cooperating Teachers may choose whether they prefer one quarter or one
semester placements. It is important for candidates to keep in mind the numerous reasons a
school or district can or cannot accept student placements and that school and district availability
varies from semester to semester.
It is important for the candidate to understand that a range of experiences (districts and grade
levels) is seen as a positive to potential employers – they will neither expect you to have student
taught in the district nor in the grade level of the potential position. Districts, schools and their
personnel change constantly – if you demonstrate that you can teach in different settings and in
5th grade one year and 2nd the next, this is a plus!
It is strictly prohibited for students to contact schools regarding placements in any way. Schools
and districts depend on the University to complete the details of the placement process with the
Teacher Candidate, to contact the appropriate personnel, and to follow district and/or school
protocol.
**These guidelines have been developed to adhere to state and national accreditation standards
and to ensure your preparedness as a professional educator. Exceptions may apply at the
discretion of placement office in concert with program faculty.

Guidelines for On-the-Job (OTJ) placements:
Placements are made with the intention of giving the Teacher Candidates multiple experiences
that will shape their professional development. Professional educators are qualified to teach all
students. Experiences in the field in Stritch teacher preparation programs will provide some of
those experiences.
•
•

Teacher Candidates employed by a school / school district may complete some field
experiences and clinical practice within the school in which they are employed when their
teaching situation matches the certification level they seek.
Candidates must inform the Placement Coordinator of their on-the-job status during the first
course in the program (EMA500/501)
• Candidate may complete one field experience in his/her own classroom when the subject
area and grade level he/she teaches is within the area in which he/she seeks certification –
but must be placed in a different school (partner school) for the second (second and third)
experience
o Ex. Candidate seeks EC-MC (Gr birth-6)
teaches Gr 3
 Field I in own classroom
 Field II placed in appropriate grade level and subject area in another
school (must make arrangements with employer for necessary release
time)

16
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o

EC-MC candidates should note that they must be placed at 3K, 4K or 5K
level (beyond 5 hr Literacy requirement) at some point during the scope
of FE and ST placements to complete early childhood experience
 To provide the on-the-job Teacher Candidates opportunities for
experiences with children from different socio-economic levels, from a
variety of cultures, and with varying degrees of academic, social,
emotional and physical abilities, the Teacher Candidate must plan for
placement in a (partner) school which will provide these experiences for
Field Experience hours – hours can be completed during prep or personal
days or half days. Some hours may be completed during district
break/vacation time in a district or school with an alternative break
period – but candidate’s hours must extend throughout the semester at a
consistent time to that students experience consistency and supervisors
can observe growth over time.
Ex. Candidate seeks EC-A (Gr P-12) Spanish
teaches Gr 1-8 Spanish
 Candidate completes Field Experience I in own classroom
 Candidate is placed in another classroom in another school for high
school experience to complete Field Experience II. (Candidate must plan
for placement in a (partner) school which will provide these experiences
for Field Experience hours – hours can be completed during prep or
personal days or half days. Some hours may be completed during district
break/vacation time in a district or school with an alternative break
period – but candidate’s hours must extend throughout the semester at a
consistent time to that students experience consistency and supervisors
can observe growth over time).
 The candidate completes the field experience requiring travel to another
school / district in Field Experience II so that candidate experiences
teaching a number of lessons in the new grade level - and so that the
candidate may complete student teaching in own classroom. Exceptions
with employer support will be considered on a case by case basis at the
discretion of the Office of Field Experience and the candidate’s program.

•

If the subject area / grade level which the candidate teaches is not within the area in
which the candidate seeks certification –or- the candidate’s school does not align with the
variety of experiences required by COEL programs (experiences in a variety of grade
levels with students of diverse populations), the candidate must plan to be placed in a
school / district which will provide these experiences for his/her Field Experiences
(during prep or during district break/vacation time in a district or school with an
alternative break period). The Office of Field Experiences and Clinical will work with
the Teacher Candidate to find appropriate placements for his/her situation; the candidate
must make arrangements with the school/district of employment for these experiences.

•

Candidates who are employed as Instructional Aides or Paraprofessionals:
o Must complete field experience expectations outside of their duties as Aide/Para
– candidates must teach according to program expectations
o Candidates who are employed as Instructional Aides or Paraprofessionals must
arrange the student teaching situation to accommodate student teaching in the
area in which s/he seeks certification for full days for the full semester. The
candidate’s employer and Cooperating Teacher must recognize (in writing) that
the candidate will switch roles with the Cooperating Teacher and will not
complete paraprofessional/aide duties during the student teaching time period.
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Aide/para tasks must be completed during the candidate’s prep or outside of the
school day at the candidate’s/school’s arrangement. OTJ placements for
candidates in this position will only be approved when appropriate paperwork
has been submitted from the Principal, Director of Pupil Services (if applicable)
and Cooperating Teacher verifying their understanding of the ‘full days for a full
semester’ student teaching situation.
•

Candidates from partnership certification programs (i.e. Teach for America, Project
Metro) will complete Field Experience hours and assignments in his/her own school /
classroom. When appropriate, the Office of Field Experience and Clinical will seek brief
placements in suburban or rural districts for these candidates during their spring break, so
that they will have an opportunity to observe / participate in other settings.

These guidelines have been developed to adhere to state and national accreditation standards and
ensure the candidate’s preparedness as a professional educator. Exceptions may apply at the
discretion of placement office in concert with program faculty.
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First Experiences in the Field
Field experiences must occur within the content and grade level(s) of certification
desired.
Eligibility for Field Experiences
The following requirements must be satisfied prior to experiences in the field:
•

Complete all education courses with a grade in each course which meets program
requirements. Teacher Candidates must have a minimum cumulative GPA of 3.0.

•

Candidates successfully complete and document the required prerequisite Field
Experience (if applicable) – and pass appropriate prerequisite Benchmark /
Portfolio

•

Teacher Candidate Background Checks
o The College of Education and Leadership requires students in initial
certification teacher preparation programs to undergo criminal background
checks. The checks are done previous to experiences in the field in P-12
schools to ensure protection to our partner schools and pupils.
o The University must keep a record of the background check; therefore,
candidates who are completing field experiences on-the-job must also
participate in the background check process because the district of
employment is not permitted to share its background check due to privacy
law.
o The background checks must be completed prior to the start of the candidate’s
first field experience course and again before the student teaching semester.
o A complete background check includes:
*The initial background check will include a national criminal background
search
* An electronic criminal history search from the Department of Justice Crime
Information Bureau
o If the criminal background check should show a criminal background, the
candidate is informed that this may prevent him/her from placement in P-12
school environments and affect his/her completing clinical course
requirements and eligibility for licensure.
o Candidates may provide their own background check records (electronically
via the electronic background check vendor) to districts or schools which
require information. Some districts and schools require candidates to
participate in the district’s own background check additionally.
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Expectations of the Teacher Candidate in the Field:
Demonstrate the Attitudes and Dispositions of a Professional Educator
o Contact your Cooperating Teacher at the earliest appropriate opportunity –
telephone and email, follow-up if necessary after an appropriate period of time
o Maintain a high level of communication with your Cooperating Teacher
o Schedule your field experience visits with your Cooperating Teacher
o Attend field experiences at the agreed upon date and time
o Arrive in a timely manner
o Attend to your appearance as a pre-professional, pre-service teacher
o Be prepared to participate in classroom practices as you and your Cooperating
Teacher have arranged
o Interact with the school community: students, Cooperating Teacher, CT’s peer
teachers, other school professionals, administrators
o Participate in classroom practices outside of the school day when possible
o Approve and seek feedback from your Cooperating Teacher on lessons well
before teaching
o Field experiences include scheduled observations and conferences with the
instructor / supervisor and may include submitting video-taped recordings of your
teaching
o Transportation to and from the field experience placement is the full
responsibility of the Teacher Candidate.
Field Experience Grading
The instructor submits a grade of Pass (P), or Fail (F) at the end of the semester.
Candidates are assessed in each field experience with applicable components of the
Pathway based on the Danielson Teacher Effectiveness Framework.
Teacher Candidates who earn an F must repeat the Field Experience. The instructor
and/or Department Chairperson may develop a plan that addresses deficiencies to be
completed before the next attempt. This plan may include additional coursework or other
learning experiences. Tuition costs for repeating a Field Experience course are the
candidate’s responsibility.
An Incomplete (I) may be assigned at the course instructor’s discretion under certain
conditions that prevent a Teacher Candidate from completing the requirements of the
experience within the allotted semester.
Field Experience Sequence of Events
Field experiences vary by program and certification level. Please contact the Field
Experience Instructor or Program Advisor for the applicable sequence of events.

20
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Getting Ready for Student Teaching
Student teaching is the culminating experience of the teacher preparation program. All Teacher
Candidates are required by the Wisconsin Department of Public Instruction to student teach for a
‘full semester, full-time, following the daily schedule of a Cooperating Teacher.’ Teacher
Candidates are assigned one or two placements, depending on certification, previous field
experiences, and availability of Cooperating Teachers. All Teacher Candidates are required to
attend the Professional Development Seminar (SED539, EMA604, ED495), which is scheduled
during the student teaching semester.
Eligibility for Student Teaching
During the semester just prior to student teaching, Teacher Candidates will start the student
teaching application process and complete the requirements listed below. Meeting these
requirements is monitored by the Office of Field Experience and Clinical, Program Advisors,
and off-campus Chairs. Once all requirements are satisfied, Teacher Candidates will receive
final confirmations of (a) student teaching placement(s). Student teaching placement
information is provided to the Teacher Candidate no earlier than the first week in May (fall) and
the first week in December (spring) [exceptions may be made if a school district requests an
interview with the candidate/s].
The following requirements must be satisfied prior to student teaching:
•

Complete all education courses with a grade in each course which meets program
requirements. Teacher Candidates must have a minimum, cumulative GPA of 3.0.

•

Complete all academic coursework required for certifiable major or minor, if applicable.
(Completion of the major/minor requirements are signed off by the major/minor chair or
Program Advisor on the appropriate form.)

•

Candidates complete and document at least 100 hours of field experiences. Special
Education Candidates have included documentation of field experiences in their Portfolio
Part II.

•

Pass appropriate Praxis II exam(s) and submit scores before or during student teaching
application process. Check with the Program Advisor or off-campus program Chair for
due dates.

•

Pass Foundations of Reading examination (for candidates completing programs and
applying for licensure after January 31, 2014). Check with the Program Advisor or offcampus program Chair for score requirement and due dates.

•

Pass edTPA performance assessment (for candidates completing programs after August
31, 2015). Fall 2015 Student Teachers will be the first group required to take the edTPA.

•

Teacher Candidate Background Checks
o The College of Education and Leadership requires students in initial certification
teacher preparation programs to undergo criminal background checks. The checks
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o

o
o

o

o
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are done previous to experiences in the field in P-12 schools to ensure protection to
our partner schools and pupils.
The University must keep a record of the background check; therefore, candidates
who are completing field experiences on-the-job must also participate in the
background check process because the district of employment is not permitted to
share its background check due to privacy law.
The background checks must be completed prior to the start of the candidate’s first
field experience course and again before the student teaching semester.
A complete background check includes:
* The initial background check will include a national criminal background search
* An electronic criminal history search from the Department of Justice Crime
Information Bureau
If the criminal background check should show a criminal background, the candidate
is informed that this may prevent him/her from placement in P-12 school
environments and affect his/her completing clinical course requirements and
eligibility for licensure.
Candidates may provide their own background check records (electronically via the
electronic background check vendor) to districts or schools which require
information. Some districts and schools require candidates to participate additionally
in the district’s own background check.

•

TB Test – To comply with DPI requirements, all Student Teachers who are not currently
employed by a school district must provide proof of a TB skin test taken within a three
month window of their student teaching start date. Information regarding testing will be
provided by the Placement Coordinator after a brief presentation which will take place in
a course which meets early the semester prior to student teaching (Fall – late January,
Spring – September).

•

Pass Portfolio II.

•

Student Teaching Applications –
o Candidates will complete a student teaching application during a one-on-one
meeting with the Placement Coordinator which will take place in a course which
meets early the semester prior to student teaching (Fall – late January, Spring –
September).
o On-the-Job Student Teaching Applications – Complete the student teaching
application provided by Placement Coordinator, and submit principal and other
appropriate recommendations and supporting documents.
o Online Special Education candidates will complete the student teaching
application, provided by Placement Coordinator, by email – directions will be
sent to candidates the semester prior to student teaching
Due dates are determined by the Director of Field Experience and Clinical

•

Note: Student teaching must occur within one year of successfully passing Portfolio II. Teacher
Candidates who do not complete student teaching within this one-year window are required to
enroll in a Directed Study for an additional field experience and any other course(s) related to
meeting current Wisconsin Standards for Teacher Development and Licensure (InTASC) at the
time of reentry to student teaching.
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Student Teaching Options
While most education students are familiar with the traditional full semester (20-week)
student teaching placement in their designated schools, the Cardinal Stritch University
Teacher Education Committee has also approved the following types of student teaching
placements:
o On-the-Job Student Teaching – On-the-job student teaching for initial certification
is defined as a student teaching in a school/district at the same time he/she is
receiving pay and benefits as a teacher with a provisional license, as a teacher in a
private school where no provisional license is required, or as a paraprofessional who
will be permitted by the school/district to exchange roles with the teacher s/he is
serving. The Teacher Candidate must have been employed at least one full year as a
teacher or at least two full years as a paraprofessional prior to student teaching
placement. A formal visit must be made by the Office of FE / University Supervisor
to the school to set up the student teaching placement for on-the-job Student
Teachers. Recommendations from the principal and a colleague are required. In
addition, the principal must verify that the teaching assignment is within the
certification sought and that the experience complies with DPI expectations of the
Cooperating Teacher’s mentor/coach collaboration. Teacher Candidates are
encouraged to contact the Office of Field Experience and Clinical as early in the
program as possible to determine eligibility for on-the-job student teaching.
o University requirements and state regulations (states other than Wisconsin) do not
allow for student teaching outside of Wisconsin.
o Student Teaching Abroad –Teacher Candidates can apply to complete student
teaching in another country (student teaching abroad). Interested teacher candidates
should contact the Office of Field Experience to complete an ‘Intent to student-teach
abroad’ form and receive the eligibility rubric. Candidates are assessed for eligibility
to participate in the student teaching abroad program based on attendance, progress in
courses and fieldwork and applicability to certification. Candidates will then be
directed to the Office of International Studies to explore available programs.
Generally the Student Teacher will complete a ten-week placement in SE Wisconsin
first and complete his/her second placement overseas. Because of the planning
involved and organization required for student teaching abroad, students are
encouraged to apply for student teaching abroad one year prior to the expected
student teaching semester. Because many schools abroad do not follow the state’s
school schedule, students may need to complete the student teaching abroad in a time
that exceeds the traditional semester. In this case, the student will receive an
incomplete and the grade for student teaching will be posted upon completion of the
placement abroad.
o In-service Student Teaching – For those Student Teachers who have had five years
of teaching experience in the area in which they seek certification, Cardinal Stritch
University acknowledges that experience with in-service student teaching (credit for
prior learning). If you believe you may be eligible for in-service student teaching,
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contact the Director of Field Experience and Clinical for an application and details on
this option.
o

Internship – Cardinal Stritch University participates in the DPI’s Wisconsin
Improvement Program (WIP) for pre-service teachers. School districts may contract
with DPI-WIP to offer internships. Internships are not offered by all Wisconsin
school districts. An intern is hired by a participating school district at a minimal
salary and assumes a partial teaching assignment. The assignment usually involves
50 percent of the workload of a certified teacher in the district. The intern is assigned
a variety of instructional duties; planning, teaching, observing, and conferring with
colleagues. The actual workload of an intern will vary, depending on the program
worked out by team members, but the intern generally works more independently of
the Cooperating Teacher than the traditional Student Teacher. Internships offered by
districts vary from semester to semester. Interested teacher candidates should contact
the Office of Field Experience to complete an ‘Internship Application” and receive
the eligibility rubric. Candidates are assessed for eligibility to participate in the
student teaching internship program based on attendance, progress in courses and
fieldwork, faculty recommendation, and applicability to certification. Candidates who
are interning with the WIP program must obtain a Wisconsin intern license (at
candidate’s cost) through the Office of Field Experience and Clinical. Contact the
Office of FE for more information.
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The Student Teaching Experience
Student teaching is the culminating experience of the teacher preparation program. All
Teacher Candidates are required by the Wisconsin Department of Public Instruction to
student teach for a ‘full semester, full-time, following the daily schedule of a Cooperating
Teacher.’ Teacher Candidates are assigned one or two placements, depending on
certification, previous field experiences, and availability of Cooperating Teachers.
The student teaching experience must occur within the content and grade level(s) of
certification desired.
Requirements and Expectations of the Student Teacher
•

Undergraduate (UGTE) program candidates should plan to apply for graduation.
Contact the Office of the Registrar to obtain an application. The degree conferral
date is the last date of student teaching (rather than the graduation date).

•

The student teaching experience requires full-day participation at the assigned
school for one P-12 full semester (the student teaching semester does not follow
the Stritch semester calendar). P-12 semester calendars vary by district.

•

Teaching experience begins with a minimal period of observation with increasing
opportunities for teaching responsibilities until the Teacher Candidate is teaching
independently (in the presence of the Cooperating Teacher) for the remainder of
the placement. (See Student Teaching Sequence of Events for traditional student)

•

Student teaching includes opportunities to observe other teachers when and where
possible, as planned with the Cooperating Teacher, generally at the end of the
experience.

•

Student teaching includes participation in related teaching activities (playground
duty, bus duty, cafeteria duty, faculty meetings, student advisory, IEP meetings,
parent-teacher conferences, open house events, other school and community
events, etc.) as required by the teacher contract and/or at the discretion of the
Cooperating Teacher.

•

Student teaching includes continual conferencing with the Cooperating Teacher
for feedback and support.

•

Student teaching includes scheduled observations and conferences with the
University Supervisor.

•

The Student Teacher is required to write lesson plans.
o All elements of effective instruction and assessment are evident in the
candidate’s lesson plans. In the Student Teaching experience, it is
recommended that the Teacher Candidate continue to use RIO and/or IDP
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planning protocols – however, the Cooperating Teacher and Student
Teacher should determine collaboratively the type of lesson planning
model that best fits their situation.
o Lesson plans for all classes taught by the Teacher Candidate require prior
approval from the Cooperating Teacher. Teacher Candidate should plan
to review tentative plans with the Cooperating Teacher at least a week
prior to when they are to be taught.
o An organized collection of lesson plans for each day with brief reflections
(binder, file box…) is required throughout the semester and will be
reviewed by the University Supervisor during all visits – candidate must
arrange for its easy access by the Supervisor. **Additional requirements
for lesson plans for candidates in the Special Education program:
 Student Teaching Binder This binder must contain the following





additional components, labeled with tabs and well organized
Current classroom schedule
List of times candidate will be teaching
IEP at a Glance for each of the students and FBA/BIPs
Copy of the current classroom management plan

•

Attendance at the SED539, EMA604, ED495 Professional Development Seminar
is mandatory. This course is generally the only coursework the Student Teacher
will carry. The Teacher Candidate will receive the schedule of classes at Student
Teaching Orientation – and should provide dates to the Cooperating Teacher as
soon as possible. **Important note: the candidate retains normal responsibilities
(i.e. lesson planning, coverage for duties, etc.) in his or her placement for any
time missed due to the course – and leaves the placement school no earlier than
the time required to drive to campus (generally 30 minutes).

•

Transportation to and from the student teaching placement is the full
responsibility of the Teacher Candidate.

•

The Department of Public Instruction and Cardinal Stritch University do not
permit unlicensed teachers to serve as substitute teachers at any time nor are
licensed interns permitted to assume responsibilities beyond the limits of an
approved internship design.

•

Teacher Candidates may not receive payment from the school for any duty which
would take place during the official school day. Candidates may receive payment
for duties taking place outside of the school day only. Such duties may not
interfere with any part of the school day. Teacher Candidates should report any
departure from this policy to the Office of Field Experience and Clinical or offcampus Chair immediately.
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•

All Cardinal Stritch students have limited liability coverage both on and off
university premises. Any incident will be reviewed based on university policy.
Candidates should consider joining Student WEA for liability insurance coverage
while student teaching – see Program Advisor

•

Absences:
o Although there are no (0) “sick days” or “personal days” in student teaching,
absences from your placement may be excused for personal illness and/or
death(s) in your immediate family. Documentation may be required.
o Absences from your placement must be reported the morning of the absence
(or earlier) to your Cooperating Teacher, University Supervisor, and Office of
Field Experience and Clinical (3 calls/emails).
o A record of absences is kept by the Cooperating Teacher, University
Supervisor and the Office of Field Experience and Clinical – if absences from
student teaching result in completion of less than the full semester of student
teaching required by the Wisconsin DPI, the Director of Field Experience and
Clinical will contact the student, Cooperating Teacher, and University
Supervisor to arrange an extension of the placement if possible (other plans,
including summer school, will be explored during Spring semester student
teaching experiences)
o Any absences beyond 1 day from Professional Development Seminar will
require the candidate to attend the parallel course SED539/EMA604/ED495
or course session at another Stritch site as a make-up session. These make-up
sessions must be completed by the end of your Student Teaching semester.
Failure to do this will result in receiving a grade of incomplete, which makes
you ineligible for licensure.
o Job interviews should be scheduled late afternoons or early mornings. No
more than two interviews should be scheduled within the semester since it is
considered an absence.

•

Substitute teaching: The Department of Public Instruction and Cardinal Stritch
University do not permit unlicensed teachers to serve as substitute teachers at any
time nor are licensed interns permitted to assume responsibilities beyond the limits of
an approved internship design. If the Cooperating Teacher is absent, the Teacher
Candidate is not permitted to serve as the substitute teacher – a substitute teacher
must be assigned to the classroom.

•

Demonstrate the Attitudes and Dispositions of a Professional Educator
o Contact the Cooperating Teacher at the earliest appropriate opportunity; arrange
to meet well before the semester
o Request copies of school’s faculty and student handbooks from the Cooperating
Teacher
o Candidate should introduce him/herself to the Administration, other school
professionals, administrative assistants, custodians, etc.
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o
o
o
o
o
o
o
o

o Ask the building administrator whether s/he is able to schedule a time to
observe him/her teaching.
Begin the semester in attendance at In-service and Orientation events the week/s
prior to the students’ first day
Become familiar with all equipment and technology used in the classroom.
Become acquainted with all teaching materials and district / grade level curricula
Be at school at the expected time (or earlier) and stay as long as the Cooperating
Teacher (or longer)
Become well-acquainted with the daily schedule as soon as possible
Attend to professional appearance as a pre-service teacher
Accept and use feedback from the Cooperating Teacher and University
Supervisor in the spirit in which it was meant – to improve teaching practice
Exhibit an ‘attitude of gratitude’ toward the Cooperating Teacher. The Student
Teacher is a guest in the classroom. The Cooperating Teacher is ultimately
responsible for the success of his/her students – and has chosen to give back to the
profession by spending extra time and effort mentoring and coaching students
entering the profession.

In Maximizing the Student Teaching Experience: Cooperating Teachers Share Strategies
for Success by Donna R. Sanderson (2003), the author provides advice acquired from her
research with Cooperating Teachers,
o Meet before the experience begins
o Discuss expectations
o Observe before their Student Teacher semester begins
o Keep an open dialogue
o Ask questions
o Honest and effective communication
o Be respectful and understanding
o Be ready to teach

•

Build a relationship with the University Supervisor
o It is the Teacher Candidate’s responsibility to call/email his/her supervisor(s) to
set up visits and observations. The candidate must have at least 2 informal and 4
formal observations from the primary supervisor (state requirement).
o The University Supervisor will make scheduled appointments upon hearing from
the candidate.
o The initial informational visit should be within the first week or two of the
semester, so the candidate must arrange this as soon as possible. The
initial visit allows the candidate and the supervisor to become acquainted
with the Cooperating Teacher.
o The Teacher Candidate (in consultation with the Cooperating Teacher)
and the supervisor will then schedule the observation visits. There may be
an occasion for an unannounced visit.
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o The supervisor(s) will make six to eight observation visits over the semester.
Additional visits will be made if necessary. Each formal observation is at least 45
minutes in length. The Supervisor is permitted to visit unannounced except for
formal observation/evaluation visits.
o Regular communication with the University Supervisor is expected – he/she will
inform the Teacher Candidate of communication expectations at the first meeting.
o An organized collection of lesson plans with brief reflections (binder, file box…)
is required throughout the semester and will be reviewed by the University
Supervisor during all visits – candidate must arrange for its easy access by the
Supervisor. See p. 26 for details.
o Professional Development Seminar (SED539/EMA604/ED495) dates may allow
for time to meet with the Supervisor along with his/her other Student Teachers –
see your Professional Development Seminar schedule.
o The candidate will provide the University Supervisor with the Pre-Observation
Lesson Plan by 6:00 p.m. the day prior to his/her visit so that the supervisor can
have some familiarity with the lesson he/she will be observing
o Part of each observational visit will be devoted to a conference between the
University Supervisor, Cooperating Teacher, and Student Teacher. It is important
that the candidate arranges supervisor visits at appropriate times so that the
Cooperating Teacher is available to take part in the post-observation meeting –
the triad conference is required (candidate must contact the Office of Field
Experience and Clinical if the triad conference is not taking place). Discussion
about the observation of the candidate’s role in the classroom, the written
evaluation by the Cooperating Teacher (CT Pathway) and the written evaluation
by the supervisor (US Pathway) will take place. It is expected that the candidate
maintains a cooperative attitude during these conferences in accepting and using
feedback.
o The Teacher Candidate and Supervisor (with input from the Cooperating Teacher,
if applicable), will devise an action plan based on the observation discussion for
the time between visits – most often, the action plan will be based on Pathway
components scored at the ineffective and minimally effective levels or not
observed. The Supervisor and Teacher Candidate will determine an appropriate
plan which may include research on a particular area, reflection on an aspect of a
lesson, video-taping a short teaching segment, et al., to improve the candidate’s
practice. The action plan will be notated on the Student Teaching Observation
form.
• The pre-observation Lesson Plan from each observation will be submitted
as part of the Benchmark III Portfolio
• The Student Teaching Observation Form (including Action Plan) from
each observation will be submitted as part of the Benchmark III Portfolio
(and electronically submitted as an attachment with the Supervisor’s
Pathway)
o The supervisor will provide the Teacher Candidate with a letter of
recommendation. Note: the Cooperating Teacher is not required to write a letter
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of recommendation -- it is the candidate’s responsibility to ask for one from
him/her.
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University Policies Governing Student Teaching
•

Student Teachers are not to be used as substitute teachers in the absence of the
Cooperating Teacher under any circumstances.

•

Student Teachers are obligated to report suspected child abuse to the Cooperating
Teacher because it is the Cooperating Teacher’s responsibility to report such
suspicions following district policy and procedures. Teacher Candidates should
discuss suspicions of child abuse with the University Supervisor.

•

Teacher Candidates should always meet with students in a visible public location,
even for one-on-one tutoring. Special care must be taken to ensure that the
Cooperating Teacher is aware of all the candidate’s interactions with students. The
candidate may not transport students in his/her own vehicle or visit students or
parents in non-school locations.

•

Privacy and free speech rights permit the candidate to maintain and submit
information on the internet, including posting on Facebook and other similar sites;
however, Student Teachers should take caution and consider how the information
they post can be perceived by colleagues, administrators, parents, and, above all,
students. When one chooses to post personal and private information on the web,
s/he risks that information being used publicly. One cannot control how others judge
one, but can control the information from which others make judgments.
Many current Student Teachers identify themselves as ‘digital natives,’ those who
have grown up with technology and for whom a distinction between the offline and
the online does not exist as clearly as it does for ‘digital immigrants.’ Laura Pearce,
UK Safer Internet Centre, explains, “If you have been using these technologies since
you were a child, you are less likely to think twice about what you post online.”
Therefore, somewhat counter-intuitively, digital natives are especially vulnerable
online “because they are not used to having limitations placed on their access to
technology.”
It is exceedingly important, then, that Student Teachers use caution when using
digital technology.
Digital dos and don’ts for social media sites
Do read the school’s / school district’s acceptable use policy on digital media and
follow it.
o Do use social media for educational purposes only in ways the school/school
district allows it. Use social media in innovative ways, but be smart about how it
is used and apply security settings appropriately.
o Do choose friends and followers wisely. Differentiate real friends from
professional acquaintances by using access settings, and never accept
friend/follow requests from pupils or parents.
o Do not overshare personal information. If not prepared to say it to the principal,
then do not put it on any social media site for the world to view and take
screenshots.
o
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Do be aware of the implications of posting opinions on social and political issues.
Do not post school-related or student-teaching-related matters or pictures on
social media
o Do not tag photos of self or students at your school. The Student Teacher should
also be aware of photos s/he may be tagged in and who has access to view them.
If s/he would be uncomfortable with the principal seeing it, remove the photo.
o Do read more on this issue:
http://newteachers.tes.co.uk/content/be-smart-when-it-comes-using-social-media
http://lawdigitalcommons.bc.edu/cgi/viewcontent.cgi?article=1393&context=lsfp
o
o

•

School trips outside of the school day/evening which the Teacher Candidate is asked
to chaperone must be cleared by the University. Trips are reviewed on a case by case
basis to determine the liability risk to the Student Teacher and University. Contact
the Office of Field Experience and Clinical and/or direct the school/Cooperating
Teacher to contact the Office as soon as plans are presented.

•

Work slowdown or stoppage:

•

o In case of a work slowdown, the Student Teacher is required to function only
if the Cooperating Teacher is working; otherwise the student is to return to
campus. S/he should not assume any responsibilities, which are not being
performed by a majority of the teachers in the building.
o In case of a work stoppage, Student Teachers are declared non-participants to
all parties involved in the dispute. If the stoppage is of such duration that the
quality of the student teaching experience might be affected, the possibility of
revising the student teaching assignment, either in length or location, remains
the prerogative of the College of Education and Leadership. In the first days
of the work stoppage students are to participate in various professional
activities (i.e. curriculum development, reading, writing, field trips, visits to
other school systems or activities recommended by the supervisor). If a strike
extends beyond five days, the candidate is to report to the Office of Field
Experience and Clinical for possible reassignment. Experiences will be
provided in another school system on a standby basis until the stoppage ends
in the assigned school.
o Under no circumstances are Student Teachers to cross picket lines.
o Teacher Candidates are to report immediately to the Office of Field
Experience and Clinical the possibility of a strike as well as its actual
occurrence.
o If teachers withdraw their services, all field experience students and clinical
Student Teachers are withdrawn from the school system and alternative
experiences are assigned.
o Contact with school authorities is made through the University Supervisor or
the Director of Field Experience and Clinical.
Removal from Placement:
o The College of Education and Leadership is committed to providing a
standard of excellence in education and in the practice of the teaching
profession. Therefore, it is expected that students in class and in clinical/field
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experiences will be free of alcohol and other drugs, except those prescribed by
a physician. Failure to comply with this standard can result in disciplinary
actions. These could include dismissal from the classroom and clinical field
experience, a referral to the Counseling Department and/or dismissal from the
program. Evidence of consumption of alcohol or use of controlled substances
on school property is grounds for removal from a student teaching placement.
o Evidence of lack of competence as determined by the Cooperating Teacher
and University Supervisor will be considered grounds for removal from
placement. Evidence will include observation notes, and evaluations of the
student’s knowledge, skills and dispositions according to the Pathway
evaluation.
o Any other gross misconduct or failure to abide by the Student Teaching
Guidelines will be considered grounds for removal from placement. Gross
misconduct includes any pattern of disruptive or threatening behavior noted
by the Cooperating Teacher, building administrator, or University Supervisor
as defined by expectations of teacher licensing according to the knowledge,
skills and dispositions required in the Pathway evaluation.
Legal Status of Student Teacher / intern in Wisconsin
A compilation by the Association of Teacher Educators of state laws related to the legal
status of Student Teachers indicated that Wisconsin has no statutes or administrative
codes governing Student Teachers. It is further indicated that no plans are pending for
enacting such into statutes in the State. “The position taken in the State of Wisconsin is
that the Student Teacher is an arm of the teacher, for that matter the school district, and
they are the responsible parties in legal matters.”
Not only must the teacher exercise ordinary care in his/her functioning, the trial court in
its instructions to the jury established the following standards:
1. The instructor has the duty to instruct and to warn pupils in his/her custody of any
dangers which he/she knows, or in the exercise of ordinary care ought to know,
are present in the classroom situation.
2. The instructor has the duty to instruct the students in matters which protect them
from these dangers whether the danger would arise from equipment, devices,
machines or other causes. Failure to warn the students of such danger or to
instruct them in means of avoiding such danger is negligence.
3. In determining whether or not the instructor exercised ordinary care, a jury may
weigh and consider the age, intelligence and experience, which he/she knew or
should have known that, the students in the class possessed.
4. A jury may weigh and consider the responsibilities which have been placed upon
the instructor by his/her employment, such as the curriculum he/she is required to
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carry out, the daily schedules imposed upon him/her, the number of pupils
assigned to his/her class, the arrangement of the classroom and the equipment,
devices or other objects contained within the classroom.
As a responsible “arm” of the teacher, the Student Teacher/intern needs to be aware of
these standards and is expected to discuss matters with the Cooperating Teacher and
conduct his/her classes accordingly.
Association of Teacher Educators, Providing legal status for Student Teacher,
Washington, D.C.: The Association, 1977
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Student Teaching Grading
The periodic evaluation of the Student Teacher is required by the state.
A. The candidate, Cooperating Teacher and University Supervisor will go over the
content of the Pathway at the beginning of the placement.
B. The Pathway will be completed two times by the Cooperating Teacher in each
placement to give feedback (four times if one placement only) to the candidate –
the Cooperating Teacher completes the Pathway 24-48 hours prior to the
University Supervisor’s formal observation visit. The Cooperating Teacher will
share the evaluation results with the candidate and the University Supervisor
C. The Pathway will be completed four times by the University Supervisor.
The Teacher Candidate, Cooperating Teacher and University Supervisor must sign the
Pathway Signature Sheet in order for the candidate to be cleared for licensure.
The Cooperating Teacher will give input to the University Supervisor regarding the
candidate’s overall growth during the experience. However, final responsibility for
assigning a grade rests with the University Supervisor.
The University Supervisor’s final (Week 18) Pathway score determines the student
teaching grade: High Pass (HP), Pass (P), Incomplete (I) or Fail (F). If the Teacher
Candidate has achieved teaching competence at beginning teacher level (between
minimally effective and effective), a Pass or High Pass is assigned. Teacher Candidates
may apply for their teaching licenses upon successful completion of student teaching
when student teaching and seminar grades have been posted - no later than one week
after the end of the P-12 semester of the student teaching placement (if all program
requirements have been satisfied).
An incomplete may be assigned under certain conditions that prevent a Student Teacher
from completing the requirements of student teaching within the allotted semester. The
Chair of the Program, with input from the University Supervisor, Director of Field
Experience and Clinical, and off-campus Chair, will determine if an incomplete is
warranted.
If a Teacher Candidate is unsuccessful in the student teaching experience (earns an F or
removal from a placement), he or she will meet with the Program Chair and the Director
of Field Experience and Clinical to develop a plan that addresses deficiencies. This plan
may include additional coursework, field experiences, interviews, and other learning
experiences designed to address the Teacher Candidate’s deficiencies. This plan may be
up to two years in duration before the Teacher Candidate is allowed to reapply for student
teaching. Repeating student teaching and the professional development seminar is at the
student’s own cost.
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Eligibility for Licensure:
In order to be eligible for a Wisconsin Teaching License,
o The candidate must have:
1. Passed all Praxis I and II / Core exams applicable to his/her certification
well before the student teaching semester
2. Passed the Foundations of Reading Test
3. Finished all coursework
4. Completed appropriate student teaching / internship requirements
5. For candidates applying for a Wisconsin Teaching License after August
31, 2015: passed the edTPA portfolio assessment
License application information:
All license applications will be submitted electronically to the Department of Public
Instruction through its Educator Licensing Online (ELO) system
The Director of Field Experience and Clinical / Certifying Officer will present details on
the ELO system during the Student Teaching Professional Development course.
Processing of license applications by the DPI may take 6-8 weeks.
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InTASC Model Core Teaching Standards
The Learner and Learning
Teaching begins with the learner. To ensure that each student learns new knowledge and skills,
teachers must understand that learning and developmental patterns vary individually, that students
bring unique individual differences to the learning process, and that students need supportive and
safe learning environments to thrive. Effective teachers have high expectations for each and
every student and implement developmentally appropriate, challenging learning experiences
within a variety of learning environments that help each and every student reach his or her full
potential. They do this by combining a base of professional knowledge, including an
understanding of how cognitive, linguistic, social, emotional and physical development occurs,
with the recognition that students are individuals who bring differing personal and family
backgrounds, skills, abilities, perspectives, talents and interests. Teachers collaborate with
students, colleagues, school leaders, families, members of the students’ communities, and
community organizations to understand better their students and maximize their learning. They
promote students’ acceptance of responsibility for their own learning and collaborate with them
to ensure the effective design and implementation of both self-directed and collaborative learning.
Standard #1: Learner Development. The teacher understands how children learn and develop,
recognizing that patterns of learning and development vary individually within and across the
cognitive, linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate and challenging learning experiences.
Standard #2: Learning Differences. The teacher uses understanding of individual differences and
diverse communities to ensure inclusive learning environments that allow each learner to reach
his/her full potential.
Standard #3: Learning Environments. The teacher works with learners to create environments
that support individual and collaborative learning, encouraging positive social interaction, active
engagement in learning, and self motivation.

Content
Teachers must have a deep and flexible understanding of their content area(s) and be able to draw
upon it as they work with students to access information, apply knowledge in real world settings,
and work with meaningful issues. Today’s teachers make content knowledge accessible to
students by using multiple means of communication, including digital media and information
technology. They integrate cross-disciplinary skills (e.g., critical thinking, problem solving,
creativity, communication) to help students use content to propose solutions, forge new
understandings, solve problems, and imagine possibilities. Finally, they make content knowledge
relevant to students by connecting it to local, state, national, and global issues.
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry,
and structures of the discipline(s) he or she teaches and creates learning experiences that make
these aspects of the discipline accessible and meaningful for learners.
Standard #5: Innovative Applications of Content. The teacher understands how to connect
concepts and use differing perspectives to engage learners in critical/creative thinking and
collaborative problem solving related to authentic local and global issues.
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Instructional Practice
Effective instructional practice today requires that teachers understand and integrate assessment,
planning, and instructional strategies in coordinated and engaging ways. Beginning with their end
or goal, teachers first identify student learning objectives and align assessments to those
objectives. They understand how to design, implement and interpret results from a range of
formative and summative assessments. This knowledge is integrated into the instructional
practice so that teachers have access to information that can be used to provide immediate
feedback to reinforce student learning and to modify instruction. Planning focuses on
personalizing learning for each student by using a variety of appropriate and targeted instructional
strategies to address unique and diverse ways of learning, to incorporate new technologies to
maximize and individualize learning, and to allow students to take charge of their own learning
and do it in creative ways.
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to
engage learners in their own growth, to document learner progress, and to inform the teacher’s
ongoing planning and instruction.
Standard #7: Planning for Instruction. The teacher draws upon knowledge of content areas, cross
disciplinary skills, learners, the community, and pedagogy to plan instruction that supports every
student in meeting rigorous learning goals.
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional
strategies to encourage learners to develop deep understanding of content areas and their
connections, and to build skills to access and appropriately apply information.

Professional Responsibility
Creating and supporting learning environments that result in students achieving at the highest
levels is a teacher’s primary responsibility. To do this well, teachers must engage in professional
self-renewal, which means they regularly examine their own and each other’s practice through
self-reflection and collaboration, providing collegial support and feedback that assures a
continuous cycle of self-improvement. This kind of professional learning results in discovery and
implementation of better practice for all. As professionals, teachers also contribute to practices
that improve teaching and learning consistent with their school’s mission and in collaboration
with colleagues, school leaders, parents, guardians and other adults significant to students. They
demonstrate leadership by modeling ethical behavior and by contributing to positive changes in
policy and practice around activities that connect school, families and the larger community.
Standard #9: Reflection and Continuous Growth. The teacher is a reflective practitioner who uses
evidence to continually evaluate his/her practice, particularly the effects of his/her choices and
actions on others (students, families, and other professionals in the learning community), and
adapts practice to meet the needs of each learner.
Standard #10: Collaboration. The teacher collaborates with students, families, colleagues, other
professionals, and community members to share responsibility for student growth and
development, learning, and to advance the profession.

Source: The Interstate Teacher Assessment and Support Consortium (InTASC)
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The Danielson Framework for Teaching
The Framework for Teaching is a research-based set of components of instruction,
aligned to the INTASC standards, and grounded in a constructivist view of learning and
teaching. The complex activity of teaching is divided into 22 components (and 76 smaller
elements) clustered into four domains of teaching responsibility:
1.
2.
3.
4.

Planning and Preparation
Classroom Environment
Instruction
Professional Responsibilities

Domain 1: Planning and Preparation
1a Demonstrating Knowledge of Content
and Pedagogy
1b Demonstrating Knowledge of Students
1c Setting Instructional Outcomes
1d Demonstrating Knowledge of
Resources
1e Designing Coherent Instruction
1f Designing Student Assessments

Domain 2: Classroom Environment
2a Creating an Environment of Respect
and Rapport
2b Establishing a Culture for Learning
2c Managing Classroom Procedures
2d Managing Student Behavior
2e Organizing Physical Space

Domain 4: Professional Responsibilities
4a Reflecting on Teaching
4b Maintaining Accurate Records
4c Communicating with Families
4d Participating in a Professional
Community
4e Growing and Developing Professionally
4f Showing Professionalism

Domain 3: Instruction
3a Communicating With Students
3b Using Questioning and Discussion
Techniques
3c Engaging Students in Learning
3d Using Assessment in Instruction
3e Demonstrating Flexibility and
Responsiveness

Copyright 2011 The Danielson Group

39

Cardinal Stritch University Field Experiences Handbook 2014-15 rev 081514

40

Student Teaching Sequence of Events: Cardinal Stritch University
Timeline
Prior

Student Teacher (ST)
•
•

Week 1

•
•

Week 2

•
•

•
Week 3

•
•
•

Week 4

•
•

Week 5
through
the end of
the
placement

•
•
•
•

ST contacts CT to set up
informational meeting
ST contacts US to set up
informational meeting (or do
this at the CSU ST meeting*)

Cooperating Teacher (CT)
•
•

Provide Student Teacher with plans
for orientation and the first week.
Fill out Cooperating Teacher
Information Form on-line

University
Supervisor (US)
Attends CSU ST
meeting

Comes to the school
for the informational
meeting with ST and
CT.

ST observes CT – learns
classroom routines, curriculum,
etc.
Begins working on lesson plan
binder
Begins small group work,
possibly taking on 1-2
content/subjects if ready.
Lesson plans are fully
developed and presented in
advance so they can be
discussed with CT.
Schedule informal observation
with US.

•
•

Continue checking Student Teacher
lesson plans and provide feedback.
Meet with the Student Teacher daily to
provide feedback on instruction.

Begin lead teaching 1-2
content/subjects daily.
Fully develop lesson plans/unit
plans.
Schedule first formal
observation.

•

Continue

Informal observation.

Begin lead teaching 3-4
content/subjects daily.
First formal observation is
completed.

•

Fill out Pathway - have a copy ready
for the US and give a copy to the ST.

First formal
observation.
Review CT Pathway
Complete US Pathway

Full classroom lead teaching.
CT will observe lessons
once/day to provide feedback
(conferencing).
During week 7, schedule
second formal observation with
US.
In week 8, second formal
observation is completed.

•

Continue providing ongoing
observation and feedback to the ST
on instruction.
At the beginning of week 8, fill out the
Pathway and have a copy ready for
the US and give a copy to the ST.

Continue to support
ST and CT as needed.

•

Week 9

•

Student Teacher requests from
the Cooperating Teacher a
letter of recommendation (if
appropriate)

•

CT writes Letter of Recommendation
(optional and upon the request of the
ST only)

Week 10

•

ST and CT make sure all
paperwork has been
completed and mailed back to
CSU.

•

CSU will email a thank you. Included
in the email is a link to fill out a quick
evaluation form on-line. THANKS
FOR WORKING WITH A CSU
Student Teacher!!

Second (week 8)
formal observation.
Review CT Pathway
Complete US Pathway

•

•

Check and verify
all paperwork is
turned back in to
CSU.
Send thank you to
coop
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Student Teaching Sequence of Events: Cardinal Stritch University
Timeline
Prior

Student Teacher (ST)
•
•

Week 1

•
•

Week 2

•
•

•
Week 3

•
•
•

Week 4

•
•

Week 5
through
the end of
the
semester

•
•
•
•

ST contacts CT to set up
informational meeting
ST contacts US to set up
informational meeting (or do
this at the CSU ST
meeting*)

Cooperating Teacher
(CT)
•
•

Provide Student Teacher
with plans for orientation
and the first week.
Fill out Cooperating
Teacher Information Form
on-line

University Supervisor
(US)
Attends CSU ST meeting

Comes to the school for the
informational meeting with ST
and CT.

ST observes CT – learns
classroom routines,
curriculum, etc.
Begins working on lesson
plan binder
Begins small group work,
possibly taking on 1-2
content/subjects if ready.
Lesson plans are fully
developed and presented in
advance so they can be
discussed with CT.
Schedule informal
observation with US.

•
•

Continue checking Student
Teacher lesson plans and
provide feedback.
Meet with the Student
Teacher daily to provide
feedback on instruction.

Begin lead teaching 1-2
content/subjects daily.
Fully develop lesson
plans/unit plans.
Schedule first formal
observation.

•

Continue

Informal observation.

Begin lead teaching 3-4
content/subjects daily.
First formal observation is
completed.

•

Fill Pathway – have a copy
ready for the US and give a
copy to the ST.

First formal observation.
Review CT Pathway
Complete US Pathway

Full classroom lead
teaching.
CT should observe lessons
once/day to provide
feedback (conferencing).
During weeks 7, 13 and 17
schedule next formal
observation with US.
In weeks 8, 14, 18 formal
observations are completed.

•

Continue observing and
providing ongoing feedback
to the ST on instruction.
At the beginning of week 8,
14 and 18 fill out the
Pathway and have a copy
ready for the US and give a
copy to the ST.

Continue to support ST and CT
as needed.

•

Second (week 8), third (week 14)
and fourth (week 18) formal
observations.
Review applicable CT Pathway
Complete applicable US
Pathway
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Week 17

•

Week 1920

•

ST can transition classes
back to CT if wished

•

ST and CT make sure all
paperwork has been
completed and mailed back
to CSU.
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CT writes Letter of
Recommendation
(optional and upon request
of the ST only)

•

CSU will email a link to fill
out a quick evaluation form
on-line. Please fill out.
THANKS FOR WORKING
WITH A CSU Student
Teacher!!

•
•
•

Check and verify all
paperwork is turned back in
to CSU.
Send Thank you to coop
Send email w/link to eval
form
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Section III:
Cooperating Teachers
•
•

•

Forward to Cooperating Teachers
Expectations of the Cooperating Teacher
o Of traditional Student Teachers
o Of on-the-job Student Teachers
Opportunities for Cooperating Teachers
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Forward for Cooperating Teachers
Thank you for volunteering to serve as a Cooperating Teacher for a Student Teacher at
Cardinal Stritch University. You have been entrusted to mentor emerging educators into
our profession. Your role is vital to the effective preparation of the student assigned to
you. The quality of experiences that he/she will have depends largely on the time, energy
and expertise you share.
Emerging educators come into the classroom with new energy, ideas, hope and a
teachable spirit. However, it is you the “seasoned” teacher and others who carry the
perpetual torch of learning who will provide the bridge into the teaching profession.
Experience is not so much what happens to us
as what we make of what happens to us. Aldous Huxley

Reflect on the wisdom and knowledge you gained along the way and share with your
Student Teacher. As you share these matters of the heart, the Student Teacher will grow
in self-confidence, professional attitude, and teaching competence.
Two different settings provide the opportunity for Cooperating Teachers to discuss the
materials in the student teaching handbook with university personnel:
1. An informational conference for the Cooperating Teacher and his/her Student
Teacher is held with the University Supervisor at the host school the week
before the semester begins or the first week of the semester
2. A graduate course for Cooperating Teachers provides training to fulfill
Wisconsin Department of Public Instruction requirements. The tuition is
offered at no cost to the Cooperating Teacher. In order to take advantage of
the tuition remission, teachers must take this course during the academic year
in which they plan to supervise a Student Teacher.
We deeply appreciate your willingness to provide a community of learning for the
Student Teacher. If you need to contact us at Cardinal Stritch University for any reason,
please do not hesitate to call.
Nate Karst
Placement Coordinator
ndkarst@stritch.edu
(414) 410-4331
Fax 414 410-4705

Joan Wirth
Director of Field Experience & Clinical
jmwirth@stritch.edu
(414) 410-4642
Fax 414 410-4705
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Expectations of the Cooperating Teacher working with Traditional
Student Teachers
General Information:
Cooperating Teachers mentoring Teacher Candidates in the field experience / clinical student
teaching programs must meet the following requirements:

1.

Hold a regular Wisconsin license or its equivalent for the teaching assignment.

2.

Have at least 3 years of teaching experience with at least one year of teaching
experience in the school system of current employment.

3.

Have completed a course or seminar in supervision of Student Teachers or
teacher mentoring. Cardinal Stritch University provides this 1 credit course to
Cooperating Teachers free of charge within the school year the teacher hosts
the Student Teacher.

The Role of the Cooperating Teacher:
The role of the Cooperating Teacher is to model best practice and provide feedback and
support to the Student Teacher in the culminating experience of the teacher preparation
program.
Cooperating Teachers are expected to:
o Orient the Student Teacher (ST) to the classroom, students, and overall classroom
and school climates
o Remain in the classroom or immediate vicinity to collect data on teacher
candidate performance for feedback. (When the Teacher Candidate is lead
teaching, Cooperating Teacher may choose to stay out of the classroom for
extended periods of time, but must remain in the vicinity as the teacher in charge).
o Assist the ST in establishing learning objectives, classroom expectations, and
management strategies
o Provide a space for ST and his/her materials
o Begin ST with overall unit plans and daily lesson plans then move student
through progressively more complex and responsible teaching experiences
o Communicate clearly, honestly and often with the ST regarding performance,
lesson plans, instructional strategies, management strategies, curriculum, etc.
Encourage open communication, allowing the Teacher Candidate to reflect on
successes and areas for improvement
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o Observe the ST informally and formally during the course of the school day and
provide constructive feedback
o Organize your thoughts prior to conferencing with the ST. Build a good rapport
with him/her immediately. This will help to make conferencing more productive
and will allow for more consistency in communication
o Complete the Pathway at scheduled weeks of the placement. Inform the Student
Teacher of his/her progress at all times and set goals/expectations as necessary
o Provide a copy of the Pathway to the University Supervisor at or before the
applicable observation visit to communicate your evaluation of the Teacher
Candidate at that point. As the daily observer of the Teacher Candidate, the CT’s
evaluation informs the supervisor and is vital to the Supervisor’s ability to
complete his/her evaluation.
o Keep the University Supervisor informed of the ST’s progress on a regular basis
Cooperating Teachers can expect the following from the Teacher Candidate:
o Knowledge of / skills in teaching based on the InTASC Wisconsin Teaching
Standards
o Wide ranging coursework in the following areas: (see individual program
handbooks for details)
o Classroom Culture and Communication
o Instruction and Assessment
o Planning and Preparing for Teaching
o Several experiences in the field prior to student teaching
o Professional attitude and disposition
o Full days of student teaching for a full quarter/semester following the schedule of
the Cooperating Teacher and school
o Lead teaching by approximately week 5 - see ‘Sequence of Events’ schedule
o Notification of absence as soon as an absence is imminent – notification must also
be given to University Supervisor and Office of Field Experience and Clinical.
o Minimal excused absences
o Lesson planning –
o Candidates are expected to outline their lessons in a form which the
Cooperating Teacher and the Student Teacher agree upon.
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o Candidates are expected to approve lesson plans with the Cooperating
Teacher on a regular basis as decided by the CT
o Regular conferencing and communication
Cooperating Teachers can expect the following from the university supervisor:
o Informational visit at the beginning of the placement during which the supervisor
will provide detailed information regarding expectations, orientation, observation,
communication/conferencing and evaluation
o One informal observation and two formal observations and evaluations of the
Teacher Candidate each quarter
o Observation visits of at least 45 minutes in length
o Conferencing after informal and formal observations with Student Teacher and
Cooperating Teacher to discuss Teacher Candidate’s progress – conferences with
all members of the triad are essential – it is suggested that observations are
scheduled when all members are able to meet afterwards.
o Service as liaison between the cooperating school / teacher and the University
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Expectations of the Cooperating Teacher working with for On-the-Job
Student Teachers
General Information:
Cooperating Teachers or administrators in the Cooperating Teacher role utilized in the field
experience / clinical student teaching programs must meet the following requirements:

1.

Hold a regular Wisconsin license or its equivalent for the teaching assignment.

2.

Have at least 3 years of teaching experience with at least one year of teaching
experience in the school system of current employment.

3.

Have completed a course or seminar in supervision of Student Teachers or
teacher mentoring. Cardinal Stritch University provides this 1 credit course to
Cooperating Teachers free of charge within the school year the teacher hosts
the Student Teacher.

The Role of the Cooperating Teacher / Administrator in Cooperating Teacher role:
The role of the Cooperating Teacher / professional is to model best practice and provide
feedback and support on a consistent basis to the Student Teacher in the culminating
experience of the teacher preparation program.
Cooperating Teachers of on-the-job Student Teachers are expected to:
o Observe the ST in his/her placement informally and formally as often as possible
in an effort to collect data and provide feedback which will assist the ST in
improving his/her practice. At a minimum, Cooperating Teachers /
Administrators in Cooperating Teacher role must observe the on-the-job Teacher
Candidate once per week or for a longer time period once every two weeks. CTs
should schedule an observation before the Pathway evaluations are due (see
subsequent bullet points below) in order to provide feedback to the University
Supervisor.
o Communicate clearly, honestly and often with the ST regarding performance,
lesson plans, instructional strategies, management strategies, curriculum, etc.
Encourage open communication, allowing the Teacher Candidate to reflect on
successes and areas for improvement.
o Complete the Pathway at scheduled weeks of the placement. Inform the Teacher
Candidate of his/her progress at all times and set goals/expectations as necessary
o

Provide a copy of the Pathway to the Teacher Candidate at applicable observation
visit and communicate your evaluation of the Teacher Candidate at that point.
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o Provide a copy of the Pathway to the University Supervisor at applicable
observation visit to communicate your evaluation of the Teacher Candidate at that
point. As the consistent observer of the Teacher Candidate, the CT’s evaluation
informs the supervisor and is vital to the Supervisor’s ability to complete his/her
evaluation.
o Schedule time to meet with the Teacher Candidate and the University Supervisor
after the Supervisor’s observation visits. The triad conferences are vital to the
success of the on-the-job student teaching placement.
o Keep the University Supervisor informed of the ST’s progress on a regular basis
Cooperating Teachers can expect the following from the on-the-job Teacher Candidate:
o Knowledge of / skills in teaching based on the 10 InTASC Wisconsin Teaching
Standards
o Wide ranging coursework in the following areas: (see individual program
handbook for list of individual courses applicable to the on-the-job Teacher
Candidate)
o Classroom Culture and Communication
o Instruction and Assessment
o Planning and Preparing for Teaching
o Professional experiences as a teacher or paraprofessional in the field prior to
student teaching
o Professional attitude and disposition
o Full days of student teaching for a full quarter/semester as applicable to
candidate’s program requirements
o If the on-the-job Teacher Candidate is student teaching in Cooperating Teacher’s
classroom, candidate should be lead teaching by approximately week 5 - see
‘Sequence of Events’ schedule
o If the on-the-job Teacher Candidate is student teaching in the classroom in which
s/he formerly served as paraprofessional, candidate takes on the role of the lead
teacher during the duration of the student teaching experience.
o Lesson planning – Teacher Candidates have studied and applied various lesson
planning models; Cooperating Teacher/professional and candidate should
determine an appropriate format to provide the Cooperating Teacher/professional
with lesson plans
o Regular conferencing and communication
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Cooperating Teachers can expect the following from the University Supervisor:
o An informational visit at the beginning of the placement during which the
Supervisor will provide detailed information regarding expectations, observation,
communication and evaluation (On-the-Job Student Teaching Agreement)
o One informal observation and two formal observations and evaluations of the
Teacher Candidate each quarter (or at pre-determined intervals expressed in the
On-the-job Student Teaching Agreement)
o Observation visits of at least 45 minutes in length
o Conferencing after informal and formal observations with Student Teacher and
Cooperating Teacher to discuss Teacher Candidate’s progress. Conferences with
all members of the triad are essential – it is suggested that observations are
scheduled when all members are able to meet afterwards.
o Service as liaison between the cooperating school and teacher (or Administrator
in the Cooperating Teacher role) and the University
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Opportunities At Cardinal Stritch University
For Cooperating Teachers
In appreciation of services provided for Student Teachers, the university provides
the following opportunities and services for Cooperating Teachers:
1.

Tuition Voucher:
A one grad-credit tuition voucher will be granted to teachers who work with a
Student Teacher or work twice with a field experience student. The tuition
vouchers are valid for five years and can be accumulated to cover the cost of
multiple credit courses.

2.

Ed 599: Supervision of Student Teaching – 1 graduate credit:
This course is offered at no cost to the Cooperating Teacher if taken during the
academic year that the Cooperating Teacher has a Stritch Student Teacher. For
further information, contact your University Supervisor or the Office of Field
Experience and Clinical. The course generally runs twice per semester.

3.

Library and Media Centers:
The Cooperating Teacher is encouraged to use the services of the Cardinal Stritch
University Library. Please call the University for days and times that these
facilities are open.
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Section IV:
University Supervisors
•

Expectations of the University Supervisor
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Expectations of the University Supervisor
Thank you for your willingness to supervise Student Teachers as they journey into the
culminating experience of teacher preparation. Student Teachers will be given the
opportunity to initiate original ideas, refine emerging skills and explore best practices that
the host school utilizes to ensure a healthy learning environment for all students.
More importantly, will be the role of those mentoring new teachers. Our conceptual
framework here in the College of Education and Leadership is “Devoted to bridging
knowledge, practice, and service, for the transformation of lives and communities.”
Therefore, the Cooperating Teacher and the University Supervisor must create a working
relationship based on mutual respect and understanding for each other’s expertise,
perspectives, and roles. This is critical to successful completion of the student teaching
experience / internship.
General Information:
1. All supervisors are required to attend a training session with the Director
of Field Experience and Clinical prior to meeting Student Teachers. This
meeting is designed to acquaint you with the policies and procedures for
supervision of teachers.
2. The supervisor must attend the first Student Teaching Orientation / Kickoff meeting of the semester. The meeting offers an opportunity to meet the
Student Teachers and set up initial observation times.
3. Teacher Candidates are required to complete a Benchmark/Portfolio
during the student teaching semester. This includes a mock interview that
will be conducted during the Student Teaching Professional Development
Seminar. University Supervisors are expected to take part in the mock
interviews.
4. All new Cooperating Teachers and current supervisors will be trained in
instructional mentoring of clinical Student Teachers. This coaching and
mentoring model is based on the New Teacher Project-Santa Cruz.
5. University Supervisors will facilitate students’ reflection with the elements
of effective teaching according to “A Framework for Teaching” by
Charlotte Danielson:
• Planning and Preparation
• The Classroom Environment
• Instruction and Assessment
• Professional Responsibilities
6. University Supervisors are required to attend 1-2 group meetings with
their Student Teachers per semester – these will be scheduled at the
beginning of the semester.
7. University Supervisors are required to attend an annual professional
development session during the Spring or Summer semester.
8. As adjunct faculty members, University Supervisors are expected to
participate in continuous professional development which includes, but is
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not limited to annual College of Education and Leadership Planning Days,
School Meetings, School / Department projects, new initiatives in teacher
education at the state and local levels.
9. University Supervisors from off-campus sites must have representation at
University Supervisor meetings.

The Role of the University Supervisor:
Cardinal Stritch University Expects:
 In a ten week traditional placement…
1. One informational meeting is to be made before/in the first week of the
placement.
2. One informal observation is to be made during the first few weeks of the
placement.
3. Two formal observations /evaluations are to be made around weeks four
and eight.
 In a twenty week traditional placement…
1. One informational meeting is to be made before/in the first week of the
placement.
2. Two informal observations are to be made during this placement.
3. Four formal observations / evaluations are to be made around weeks four,
eight, fourteen and eighteen.


In an on-the-job placement
1. One informational site visit is to be made before the first week of the
placement to ensure the appropriateness of the placement and to review
the requirements of the student teaching experience.
 The Teacher Candidate will consult with the University Supervisor
to determine an appropriate time for Teacher Candidate, building
principal and Cooperating Teacher to meet.
 The purpose of the meeting is to:
• Confirm the appropriateness of the site and placement for
the certification being sought by the Teacher Candidate
• Confirm that on-the-job placement requirements have been
met according to the ‘On-the-Job Student Teaching
Agreement’
• Confirm the role of Cooperating Teacher (Administrator in
the role of the Cooperating Teacher – often in cooperation
with a grade-level / subject area Cooperating Teacher)
• Confirm the observation / evaluation schedule
• Approve the on-the-job student teaching placement by
collecting appropriate signatures on the ‘On-the-Job
Student Teaching Agreement’ form
2. Informal and formal observations as delineated in appropriate ten/twenty
week placement expectations (above)
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The following information applies to both traditional and on-the-job placements…
1. At the informational meeting, all of the materials in the provided folder
and the online evaluation applications will be thoroughly explained to the
Cooperating Teacher by the University Supervisor.
2. At each informal and formal observation, the University Supervisor
records observation notes on the Observation form to notate strengths,
areas for improvement and concerns to discuss with the Teacher
Candidate.
3. After each informal and formal observation, a conference should take
place with the Student Teacher, Cooperating Teacher/professional and
University Supervisor to go over what was observed – coaching and
mentoring is also expected at this time. The triad conference is essential
to the success of the experience.
4. The Teacher Candidate and Supervisor (with input from the Cooperating
Teacher, if applicable), will devise an action plan for the time between
visits based on the observation discussion. The University Supervisor
requires and reviews the Action Plan (recorded on the Observation Form)
from the Student Teacher during an agreed-upon period established by the
Supervisor and Student Teacher (max. 2 weeks) after the observation,
confirming next steps generated by the post-observation conference.
o Most often, the action plan will be based on Pathway components
scored at the ineffective and minimally effective levels or not observed.
o Next steps may include
 research on a particular area
 data gathering on a particular aspect of a lesson or unit
 recording a brief video segment to email to the University
Supervisor
 implementation of an instructional or management strategy and
submitting a reflection on it
The Supervisor responds to the action step in writing with appropriate
feedback to further the Student Teacher’s progress, and tracks the
candidate’s progress/improvement in these areas.
5. Before or after the observation, with or without the Student Teacher, a
conversation should take place with the Cooperating Teacher/professional
to make sure all expectations are being met when the supervisor is not
there.
6. After formal observations, the University Supervisor completes the
Pathway (evaluation) – consulting the Cooperating Teacher’s Pathway
evaluation to inform his/her own
 Supervisor cites examples from the candidate’s teaching which
support the selected level of proficiency in each evaluation
criterion.
7. If the Teacher Candidate is not on track to reach a mean average
‘minimally effective’ level (2.0) at Week 8 and a level halfway between
‘minimally effective’ and ‘effective’ (2.5 or above) at week 18, the
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University Supervisor should contact the Director of Field Experience and
Clinical as early as possible to formulate an appropriate course of action.
8. All required paperwork completed by the Cooperating Teacher and the
supervisor is due to the Office of Field Experience and Clinical at the end
of each placement.
9. Student Teaching Professional Development Seminar for Student
Teachers occurs throughout the semester. A calendar is provided with the
required meeting dates and times. It is expected that supervisors meet with
students to discuss problems/concerns or general information before /
during some of these meetings.
 The Supervisor will serve as a central resource for the Student
Teacher and Cooperating Teacher for the completion of the edTPA
(official pilot of edTPA beginning Spring 2014; required edTPA
beginning Fall 2015; consequential edTPA beginning Fall 2016).
10. Use of electronic observation form is required for all informal and formal
observations.
11. Electronic submission of Pathway evaluation via LiveText is required for
all evaluations.
12. The University Supervisor maintains contact with the triad team for the
entirety of the DPI required ‘full semester’ student teaching requirement
from the student teaching Orientation event until the final day of the
school / district semester.
13. All final student teaching forms should be returned to the Office of Field
Experience and Clinical no later than one week after the end of the
placement. (Copies of daily lesson plans, work samples, or general
student teaching correspondence should not be returned to the
university).
The Student Teacher Expects:
1. Timely observations and data-informed feedback during the postobservation conference, with…
2. A specific and appropriate action plan for strengthening or improvement
generated by the conversation.
3. Timely feedback on the action plan – and attention to implementation at
the subsequent observation
4. It is vital that the post observation conferences be conducted with the
triad-team of Teacher Candidate, Cooperating Teacher/professional, and
university supervisor.
5. Regular communication on the student teaching experience.
6. Sensitivity and understanding with personal and professional concerns.
7. Timely completion of all student teaching forms, letters of
recommendation and submission of evaluations to the Office of Field
Experience (so that grades can be calculated and posted previous to
license application).
8. Electronic Pathway evaluations.
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The Cooperating Teacher Professional Expects:
o The sharing of information about the guidelines for student teaching.
• Including guidance on the electronic evaluation forms
o Timely response to problems or concerns with the Student Teacher.
o Professional courtesy in the classroom and school building.
o Visits to the classroom for observations will be frequent, consistent and
informative in regards to the Student Teacher’s progress.
o Knowledge of / skills in teaching based on the 10 InTASC Wisconsin Teaching
Standards, Common Core State Standards, and Danielson Teacher Effectiveness
Framework

The University Supervisor can expect the following from the Teacher Candidate:
o Knowledge of / skills in teaching based on the 10 InTASC Wisconsin Teaching
Standards, Common Core State Standards, and Danielson Teacher Effectiveness
Framework
o Wide ranging coursework in the following areas: (see program handbook for list
of individual courses)
o Classroom Culture and Communication
o Instruction and Assessment
o Planning and Preparing for Teaching
o Several experiences in the field prior to student teaching
o Professional attitude and disposition
o Expectation of full days of student teaching for a full quarter/semester following
the schedule of the Cooperating Teacher and school
o Expectation of lead teaching by approximately week 5 - see ‘Sequence of Events’
schedule
o Expectation of minimal absences from student teaching and notification of
absence as soon as an absence is imminent – notification must also be given to
Cooperating Teacher and Office of Field Experience.
o Lesson planning – candidates have learned and practiced Readiness-Input-Output
(R-I-O) format and the Stritch Instructional Design Plan (IDP) and are expected to
outline their lessons using the concepts from these formats in an abbreviated form
which the Cooperating Teacher and the Student Teacher agree upon
o A collection of lesson plans (binder, file…) for the University Supervisor’s
review
o Regular conferencing and communication
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Section V:
Student Teaching Forms
(Regular and Special
Education)
•
•
•
•
•
•
•
•
•
•

Abbreviated lesson plan template
Placement Evaluation by ST Form
Evaluation of University Supervisor by ST Form
Cooperating Teacher Checklist
Pre-Observation Lesson Plan
Student Teaching Observation Form
DPI Supervisor Observation Report
Site Evaluation by US
Pathway cover sheet
Pathway evaluation

58

Cardinal Stritch University Field Experiences Handbook 2014-15 rev 081514

ABBREVIATED LESSON PLAN
Student Teacher Name: ________________________Date: _______________________
Grade / Subject Area:__________________________Time / Period:________________
Cooperating Teacher:__________________________Supervisor:__________________

Content Standard/s:

Learning objectives (On multiple levels of Blooms):

Instruction / activities (To engage, teach, and learn objectives):

Modifications/Accommodations:

Assessment (before, during and/or after teaching/learning process):

Post-lesson Reflection: What went well? / What would you do differently the next
time?
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Placement Evaluation Form by ST
To be completed by the Student Teacher – form will be delivered for
electronic survey submission
Response data is collected and analyzed by the Stritch Office of Field Experience to
assist in future placements. Candidate responses will not be shared with Cooperating
Teachers or schools.
Thank you - we value your feedback.

Cooperating Teacher:
Grade/Subject:
School
City / District
Semester / Year

Please complete these prompts:
The best features of this placement have been...
Coaching and modeling provided by the Cooperating Teacher have been...
Planning and teaching lessons and activities which align with my preparation at
Cardinal Stritch University have been (i.e. allowed, welcomed, unwelcome…)
The school/classroom environment is...
Additional comments...
My overall recommendation for this placement is...
 Great
 Good
 Poor
Comment:
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Evaluation of University Supervisor Form
To be completed by the Student Teacher/Practicum Student – form will be delivered for
electronic survey submission
Please help us evaluate the effectiveness of the supervision of Teacher Candidates to
further improve our program (feedback will be shared with the Supervisor with
identifying information removed).
Thank you – we value your feedback.
Supervisor:
Date:
Semester:
Year:
The Supervisor was very helpful and supportive.
o Yes
o No
Please comment:
The action Plan (between observation visits) and my Supervisor’s feedback were helpful
in improving my practice.
o Yes
o No
Please comment:
The Supervisor was able to use the technology and guide my Cooperating Teacher on its
use.
o Yes
o No
The Supervisor’s observation and conferencing skills were effective.
o Yes
o No
Please comment:
Suggestions for my Supervisor are…
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Cooperating Teacher’s
Student Teaching Checklist
The following describes the paperwork that is needed from a Cooperating Teacher in order to
complete the student teaching file. All forms can be found on the Field/Clinical Placements
website.
 Cooperating Teacher Information Form
online
We are asking the Cooperating Teacher for contact information and willingness /
availability to host Student Teachers in the future.
 Pathway
online via email link
The Pathway is to be completed weeks 4, 8, 14 and 18 by the Cooperating Teacher.
Please email the pdf to the University Supervisor to review before s/he comes for the
formal observations (week 4, 8, 14, 18). A copy must also be sent for the Student
Teacher. During the post-conference of the formal observation Pathway will be used in
discussion.
See info label on Cooperating Teacher folder for student program/status.
 Follow-up Study / University Supervisor Evaluation
online
Please submit the evaluation of the candidate’s teacher education program at Stritch
and University Supervisor at the end of the student teaching experience.
 Cooperating Teacher Recommendation letter (optional)
The letter of recommendation may be written at the end of the Student Teacher's
placement. It should be written on letterhead from Cooperating Teacher’s school.
 Supervision of Student Teachers Training – call the Office of Field Experience and
Clinical if you are interested in a one graduate credit course in supervision of Student
Teachers offered to Cooperating Teachers cost free.
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Pre-Observation Lesson Plan
Teacher Candidate__________________________Date/time of lesson_______________
Cooperating Teacher:___________________ University Supervisor:)________________
School:___________________________ Grade/Subj__________________________

Planning and Preparing for effective instruction and assessment: (Danielson 1 & 2)
•

What specific subject area standards will guide students learning in this unit?
(Danielson 1a, 1c)

•

What specific learning goals or outcomes will focus you and your students’
efforts in this lesson? (Danielson 1c)

•

What task or activity will students engage in to develop/demonstrate skill and
understandings aligned to the goal? (Danielson 1e, 1f)

•

Assessment of the learning focus: (Danielson 1f)
o Informal: How will you provide feedback during the lesson?
o Formal: How will you assess if the learning focus / goals were met?

•

How does this lesson fit into the larger unit of study? (Danielson 1e)

•

Readiness: Engaging students (Danielson 3a, 3b, 3c)

•

Input:
o Instructional strategies to introduce skills and content, (Danielson 1d, 1e,
3d)
o And/or instructional strategies to have students practice skills (Danielson
1e, 1d, 3e)
o And/or strategies to deepen understandings and/or have students utilize
skills in an authentic context. (Danielson 1d, 1e, 3d)

•

Output: Gathering data to inform instruction of next learning segment
(Danielson 3d)
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•

Promoting the Successful Learning of All Students:
Specific Learning Need (special
education, low achieving, ELL, G & T, et.
al.) (Danielson 1b, 1d, 3e)

Associated instructional strategies,
Supports, Modifications (adaptation of
specific IEP goal/s), Accommodations
(Danielson 1b, 1d, 3e)

Planning and Preparing for a productive, positive Classroom Environment
Briefly list any classroom rules, routines or procedures to guide student behavior
and maximize student instructional time (Danielson 2c, 2d)
Briefly list any norms or routines associated with establishing a culture for
learning and establishing an environment of respect and rapport (Danielson 2a,
2b, 3c)
Seating Chart attached or ready at the time of lesson for University Supervisor
(Danielson 2e)

•

Supervisor Feedback Focus: What areas of the Danielson Domains would you
like your supervisor to focus on in the observation of this lesson? Be specific.
Planning and Preparation

Instruction and Assessment

The Classroom Environment

Professional Behaviors
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Student Teacher Observation Form
(University Supervisor)
Teacher Candidate__________ Supervisor _____________ Cooperating Teacher___________
School__________________________________F (Fall) / S (Spring) _____ Year: ___________
Date: ____________ Time:_______________________
Observation Notes:
Planning and Preparation
Notes:

Classroom Environment
Notes:

Strengths:
Strengths:

Opportunities for Further Growth:
Opportunities for Further Growth:

Concerns:
Concerns:

Instruction and Assessment

Professional Responsibilities

Notes:

Notes:

Strengths:

Strengths:

Opportunities for Further Growth:

Opportunities for Further Growth:

Concerns:

Concerns:

Action Steps for Growth Related to Framework for Teaching (Danielson)
(what am I going to do in the next 2-3 weeks…)
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University Supervisor recommends:
 Reflection on focus domain: _____________ Suggested reading: __________________
 Video tape demonstrating ____________ Submit electronically to Supervisor by _______
 Resource list for / strategies brainstorm of _______ submit to Supervisor by __________
 Other: ____________________ Submit to Supervisor by _________________________
Summary / Additional Comments / Goals for Next Observation (Week ______):
(…so that next time I’m observed I can…)

__________________________________________________________________________
Teacher Candidate Signature_______________________________________ Cooperating
Teacher Signature________________________________________
Supervisor Signature______________________________________________ (Circle one):
Circle one:

Formal observation

Informal observation
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DPI Supervisor Observation Report
University
Supervisor_________________________Semester________Year________
Student___________________________ School/s__________________
Cooperating Teacher/s______________________
Date of Visit:

Activity / Comments:
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Site/CT Evaluation completed by the University Supervisor
Supervisors will complete this form via electronic survey.
Supervisor name:
Site name:
School district:
Cooperating Teacher name:
Cooperating Teacher grade level or subject area:

Were there sufficient opportunities for the Student Teacher to perform and practice
current strategies?
o Yes
o No
Comment:

Was there sufficient coaching and modeling by the Cooperating Teacher?
o Yes
o No
Comment:

What are the particular strengths of this Cooperating Teacher which would assist in
placing future student teachings with him/her?

Are there areas of concern that should be considered when sending Student Teachers to
work with this Cooperating Teacher?
o Yes
o No
Comment:
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CARDINAL STRITCH UNIVERSITY
PATHWAY to Effective Teaching
FOR STUDENT TEACHING
The Pathway instrument helps Cooperating Teachers and University Supervisors determine the level of
competence achieved by the Student Teacher according to the Danielson Framework for Effective Teaching.
The levels of performance for initial certification and extended certification candidates are recorded as:
Ineffective, Minimally Effective, Effective, and Highly Effective.
The University Supervisor(s) makes a minimum of four formal and two informal observation visits during the
semester. Each formal observation is at least one hour in length. Both the University Supervisor and the
Cooperating Teacher will provide written evaluations as well as confer with the Student Teacher on a regular
basis. The Cooperating Teacher’s final evaluations become part of the student’s portfolio as well as his/her
permanent file. He/she will give input to the University Supervisor regarding the students overall growth
during the placement. The final responsibility for assigning a grade rests with the University Supervisor. The
Pathway evaluations become part of the student’s permanent record in the College of Education and
Leadership archives
If a grade of Minimally Effective (2) is not earned by mid semester (Week 10) and a final grade of 2.5
(averaging between Minimally Effective and Effective) is not earned by the end of the semester, the
Director of Field Experience and Clinical and the University Supervisor will counsel with the Teacher
Candidate regarding available options.
USE OF PATHWAY
The Pathway evaluation is designed as an ongoing evaluative guideline for meaningful and growth-producing
discussion between Cooperating Teachers and Student Teachers. The levels of performance listed here
profile the developmental growth of the Teacher Candidate. We ask you to use this tool at the fourth, eighth,
fourteenth, and eighteenth weeks in the semester to assess the Teacher Candidate’s increasing knowledge,
skills and disposition under the (InTASC) Teacher Standards for the State of Wisconsin (PI 34) as contained in
the Danielson Framework for Effective Teaching. The Pathway evaluation should serve as the beginning of a
continuum to the Wisconsin Educator Effectiveness System utilized in P-12 school districts.
Levels of Performance: Definitions
Ineffective (1)
Teacher Candidate has
awareness of the
applicable knowledge
and skills, but is
ineffective in application
of expected knowledge
and skills.
•
•

•
•
•
•

Minimally Effective (2)
Teacher Candidate
applies expected
knowledge and skills
with minimal impact on
student learning.

Effective (3)
Teacher Candidate
demonstrates consistent
application of expected
knowledge and skills
with some impact on
student learning.

Highly Effective (4)
Teacher Candidate
demonstrates
innovative ideas,
indicating ability to apply
expected knowledge and
skills with great impact
on student learning.

Please check only one box in any row of the Pathway
If a student meets the majority of the criteria in one level of a component, they should receive that
score. For example, if they meet 2 criteria in "Minimally Effective" but one in "Effective", they should
be scored as "Minimally Effective." You may leave comments to explain your score to the student.
For more clarity on the component and criteria, see the long form.
N/A should not be used in Domain 4: Professional Responsibilities: Checklist for Basic Skills Required
for Employability.
N/A should not be used in Week 18.
Scale: 2.49 and below = No Pass;
2.5 - 2.99 = Pass;
3 and above = High Pas

PATHWAY to Effective Teaching

Student: _____________________________ School:__________________________________ Experience:

ST Wk 4

ST Wk 8

ST Wk 14

ST Wk 18

Cooperating Teacher: _____________________________ Grade/Subj:_____________ University Supervisor:_____________________________________
Domain 1: Planning and Preparation: Continuum Toward Planning & Preparing to Teach Effectively
Component

1a: Knowledge
of content and
pedagogy
Reflection &
Artifacts

Ineffective (1)
In planning and practice, teacher makes
content errors or does not correct errors
made by students.

Teacher’s plans and practice display little
understanding of prerequisite relationships
important to student’s learning of the
content.
Teacher displays little or no understanding
of the range of pedagogical approaches
suitable to student’s learning of the content.

Minimally Effective (2)
Teacher is familiar with the important
concepts in the discipline but displays lack
of awareness of how these concepts relate
to one another.

Teacher’s plans and practice indicate some
awareness of prerequisite relationships,
although such knowledge may be
inaccurate or incomplete.
Teacher’s plans and practice reflect a
limited range of pedagogical approaches to
the discipline or to the students.

Effective (3)
Teacher displays solid knowledge of the
important concepts in the discipline and
the ways they relate to one another.
Teacher’s plans and practice reflect
accurate understanding of prerequisite
relationships among topics and concepts.
Teacher’s plans and practice reflect
familiarity with a wide range of effective
pedagogical approaches in the discipline.

N/A

1b:

Demonstrating
knowledge of
students
Reflection &
Artifacts
N/A

Teacher demonstrates little or no
understanding of how students learn and
little knowledge of students’ backgrounds,
cultures, skills, language proficiency,
interests, and special needs and does not
seek such understanding.

Teacher indicates the importance of
understanding how students learn and the
students’ backgrounds, cultures, skills,
language proficiency, interests, and special
needs, and attains this knowledge about
the class as a whole.

Highly Effective (4)
Teacher displays extensive knowledge of the
important concepts in the discipline and the
ways they relate both to one another and to
other disciplines.
Teacher’s plans and practice reflect
understanding of prerequisite relationships
among topics and concepts and provide a link
to necessary cognitive structures needed by
students to ensure understanding.
Teacher’s plans and practice reflect familiarity
with a wide range of effective pedagogical
approaches in the discipline, anticipating
student misconceptions.

Teacher understands the active nature of
student learning and attains information
about levels of development for groups of
students.

Teacher actively seeks knowledge of students’
levels of development and their backgrounds,
cultures, skills, language proficiency, interests,
and special needs from a variety of sources.

The teacher also purposefully seeks
knowledge from several sources of
students’ backgrounds, cultures, skills,
language proficiency, interests, and special
needs and attains this knowledge about
groups of students.

This information is acquired for individual
students.

Domain 1: Planning and Preparation: Continuum Toward Planning & Preparing to Teach Effectively
Component

1c: Setting

instructional
outcomes
Reflection &
Artifacts

Ineffective (1)
Outcomes represent low expectations for
students and lack of rigor, and not all of
them reflect important learning in the
discipline.

Outcomes are stated as activities rather than
as student learning.
Outcomes reflect only one type of learning
and only one discipline or strand and are
suitable for only some students.

N/A

1e: Designing
coherent
instruction

The series of learning experiences is poorly
aligned with the instructional outcomes and
does not represent a coherent structure.
The activities are not designed to engage
students in active intellectual activity and
have unrealistic time allocations.

Observable
Classroom
Practice

Instructional groups do not support the
instructional outcomes and offer no variety.

N/A

1f: Designing
student
assessments

Reflection &
Artifacts

Minimally Effective (2)
Outcomes represent moderately high
expectations and rigor.

Effective (3)
Most outcomes represent rigorous and
important learning in the discipline.

Highly Effective (4)
All outcomes represent rigorous and
important learning in the discipline.

Some reflect important learning in the
discipline and consist of a combination of
outcomes and activities.

All the instructional outcomes are clear,
are written in the form of student learning,
and suggest viable methods of assessment.

The outcomes are clear, are written in the
form of student learning, and permit viable
methods of assessment.

Outcomes reflect several types of learning,
but teacher has made no attempt at
coordination or integration.

Outcomes reflect several different types of
learning and opportunities for
coordination.

Most of the outcomes are suitable for
most of the students in the class in
accordance with global assessments of
student learning.

Outcomes take into account the varying
needs of groups of students.

Outcomes reflect several different types of
learning and, where appropriate, represent
opportunities for both coordination and
integration.

Some of the learning activities and
materials are suitable to the instructional
outcomes and represent a moderate
cognitive challenge but with no
differentiation for different students.

Teacher coordinates knowledge of
content, of students, and of resources, to
design a series of learning experiences
aligned to instructional outcomes and
suitable to groups of students.

Instructional groups partially support the
instructional outcomes, with an effort by
the teacher at providing some variety.

The learning activities have reasonable
time allocations; they represent significant
cognitive challenge, with some
differentiation for different groups of
students.

The lesson or unit has a recognizable
structure; the progression of activities is
uneven, with most time allocations
reasonable.

Assessment procedures are not congruent
with instructional outcomes; the proposed
approach contains no criteria or standards.

Some of the instructional outcomes are
assessed through the proposed approach,
but others are not.

Teacher has no plan to incorporate
formative assessment in the lesson or unit
or any plan to use assessment results in
designing future instruction.

Assessment criteria and standards have
been developed, but they are not clear.
Approach to the use of formative
assessment is rudimentary, including only
some of the instructional outcomes.
Teacher intends to use assessment results
to plan for future instruction for the class
as a whole.

N/A

•

Outcomes take into account the varying needs
of individual students.

Plans represent the coordination of in-depth
content knowledge, understanding of different
students’ needs, and available resources
(including technology), resulting in a series of
learning activities designed to engage students
in high-level cognitive activity.
Learning activities are differentiated
appropriately for individual learners.
Instructional groups are varied appropriately
with some opportunity for student choice.

The lesson or unit has a clear structure,
with appropriate and varied use of
instructional groups.

The lesson’s or unit’s structure is clear and
allows for different pathways according to
diverse student needs.

Teacher’s plan for student assessment is
aligned with the instructional outcomes;
assessment methodologies may have been
adapted for groups of students.

Teacher’s plan for student assessment is fully
aligned with the instructional outcomes and
has clear criteria and standards that show
evidence of student contribution to their
development.

Assessment criteria and standards are
clear.
Teacher has a well-developed strategy for
using formative assessment and has
designed particular approaches to be used.
Teacher intends to use assessment results
to plan for future instruction for groups of
students.

Assessment methodologies have been adapted
for individual students, as needed.
The approach to using formative assessment is
well designed and includes student as well as
teacher use of the assessment information.
Teacher intends to use assessment results to
plan future instruction for individual
students.

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.

Domain 2: The Classroom Environment: Checklist for Establishing Classroom Conditions for Effective Teaching and Learning
Component

2a: Creating an
environment of
respect and
rapport
Observable
Classroom
Practice

Ineffective (1)
Patterns of classroom interactions, both
between the teacher and students and among
students, are mostly negative, inappropriate, or
insensitive to students’ ages, cultural
backgrounds, and developmental levels.
Interactions are characterized by sarcasm, putdowns, or conflict.
Teacher does not deal with disrespectful
behavior.

N/A

2b:

Establishing a
culture for
learning
Observable
Classroom
Practice

The classroom culture is characterized by a
lack of teacher or student commitment to
learning and/or little or no investment of
student energy into the task at hand. Hard
work is not expected or valued.
Medium or low expectations for student
achievement are the norm, with high
expectations for learning reserved for only one
or two students.

N/A

2c: Managing
classroom
procedures

Observable
Classroom
Practice
N/A

Much instructional time is lost through
inefficient classroom routines and procedures.
There is little or no evidence that the teacher is
managing instructional groups, transitions,
and/or the handling of materials and supplies
effectively.
There is little evidence that students know or
follow established routines.

Minimally Effective (2)
Patterns of classroom interactions, both
between the teacher and students and among
students, are generally appropriate but may
reflect occasional inconsistencies, favoritism,
and disregard for students’ ages, cultures, and
developmental levels.
Students rarely demonstrate disrespect for
one another.
Teacher attempts to respond to disrespectful
behavior, with uneven results. The net
result of the interactions is neutral,
conveying neither warmth nor conflict.
The classroom culture is characterized by
little commitment to learning by teacher or
students.

The teacher appears to be only going through
the motions, and students indicate that they
are interested in completion of a task, rather
than quality.

Effective (3)
Teacher-student interactions are friendly
and demonstrate general caring and respect.
Such interactions are appropriate to the ages
of the students.
Students exhibit respect for the teacher.
Interactions among students are generally
polite and respectful.
Teacher responds successfully to
disrespectful behavior among students. The
net result of the interactions is polite
and respectful, but impersonal.

Highly Effective (4)
Classroom interactions among the
teacher and individual students are
highly respectful, reflecting genuine
warmth and caring and sensitivity to
students as individuals.
Students exhibit respect for the
teacher and contribute to high levels
of civil interaction between all
members of the class. The net result
of interactions is that of connections
with students as individuals.

The classroom culture is a cognitively busy
place where learning is valued by all, with
high expectations for learning being the
norm for most students.

The classroom culture is a cognitively
vibrant place, characterized by a
shared belief in the importance of
learning.

The teacher conveys that with hard work
students can be successful.

The teacher conveys high expectations
for learning by all students and insists
on hard work.

Students understand their role as learners
and consistently expend effort to learn.
Classroom interactions support learning and
hard work.

Students assume responsibility for
high quality by initiating
improvements, making revisions,
adding detail, and/or helping
peers.

Some instructional time is lost through only
partially effective classroom routines and
procedures.

There is little loss of instructional time
because of effective classroom routines and
procedures.

Instructional time is maximized
because of efficient classroom
routines and procedures.

The teacher’s management of instructional
groups, transitions, and/or the handling of
materials and supplies is inconsistent, the
result being some disruption of learning.

The teacher’s management of instructional
groups and the handling of materials and
supplies are consistently successful.

Students contribute to the
management of instructional groups,
transitions, and the handling of
materials and supplies.

The teacher conveys that student success is
the result of natural ability rather than hard
work; high expectations for learning are
reserved for those students thought to
have a natural aptitude for the subject.

With regular guidance and prompting,
students follow established routines.

With minimal guidance and prompting,
students follow established classroom
routines.

Routines are well understood and may
be initiated by students.

Domain 2: The Classroom Environment: Checklist for Establishing Classroom Conditions for Effective Teaching and Learning
Component

2d: Managing

student behavior
Observable
Classroom
Practice

Ineffective (1)
There appear to be no established standards of
conduct and little or no teacher monitoring of
student behavior.

Minimally Effective (2)
Standards of conduct appear to have been
established, but their implementation is
inconsistent.

Students challenge the standards of conduct.

Teacher tries, with uneven results, to monitor
student behavior and respond to student
misbehavior.

Response to students’ misbehavior is
repressive or disrespectful of student dignity.

There is inconsistent implementation of the
standards of conduct.

Effective (3)
Student behavior is generally appropriate.
The teacher monitors student behavior
against established standards of conduct.

Teacher response to student misbehavior is
consistent, proportionate, respectful to
students, and effective.

Highly Effective (4)
Student behavior is entirely
appropriate.
Students take an active role in
monitoring their own behavior and
that of other students against
standards of conduct.
Teachers’ monitoring of student
behavior is subtle and preventive.
Teacher’s response to student
misbehavior is sensitive to individual student needs and respects
students’ dignity.

N/A

2e: Organizing

The physical environment is unsafe, or many
students don’t have access to learning
resources.

Observable
Classroom
Practice

There is poor coordination between the lesson
activities and the arrangement of furniture and
resources, including computer technology.

Physical Space

The classroom is safe, and essential learning
is accessible to most students.
The teacher’s use of physical resources,
including computer technology, is moderately
effective.
Teacher makes some attempt to modify the
physical arrangement to suit learning
activities, with partial success.

The classroom is safe, and learning is
accessible to all students; teacher ensures
that the physical arrangement is appropriate
to the learning activities.
Teacher makes effective use of physical
resources, including computer technology.

The classroom is safe, and learning is
accessible to all students, including
those with special needs.
Teacher makes effective use of
physical resources, including computer
technology. The teacher ensures that
the physical arrangement is
appropriate to the learning activities.
Students contribute to the use or
adaptation of the physical
environment to advance learning.

N/A

•

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.

Domain 3: Instruction: Continuum Toward Professional Practice for Effectively Utilizing Strategies to Support Student Learning
Component

3a: Communicating
with students

Observable
Classroom Practice

Ineffective (1)
The instructional purpose of the lesson is
unclear to students, and the directions and
procedures are confusing.
The teacher’s explanation of the content
contains major errors.
The teacher’s spoken or written language
contains errors of grammar or syntax.
The teacher’s vocabulary is inappropriate,
vague, or used incorrectly, leaving
students confused.

N/A

3b: Questioning and

Teacher’s questions are of low cognitive
challenge, require single correct responses,
and are asked in rapid succession.

Observable
Classroom Practice

Interaction between teacher and students
is predominantly recitation style, with the
teacher mediating all questions and
answers.

discussion techniques

A few students dominate the discussion.

N/A

Minimally Effective (2)
The teacher’s attempt to explain the
instructional purpose has only limited
success, and/or directions and
procedures must be clarified after initial
student confusion.

Effective (3)
The teacher clearly communicates
instructional purpose of the lesson,
including where it is situated within
broader learning, and explains
procedures and directions clearly.

Highly Effective (4)
The teacher links the instructional purpose
of the lesson to student interests; the
directions and procedures are clear and
anticipate possible student
misunderstanding.

The teacher’s explanation of the content
may contain minor errors; some portions
are clear; other portions are difficult to
follow.

Teacher’s explanation of content is well
scaffolded, clear and accurate, and
connects with students’ knowledge and
experience.

The teacher’s explanation of content is
thorough and clear, developing conceptual
understanding through artful scaffolding
and connecting with students’ interests.

The teacher’s explanation consists of a
monologue, with no invitation to the
students for intellectual engagement.

During the explanation of content, the
teacher invites student intellectual
engagement.

Students contribute to extending the
content and help explain concepts to their
classmates.

Teacher’s spoken language is correct;
however, his or her vocabulary is limited,
or not fully appropriate to the students’
ages or backgrounds.

Teacher’s spoken and written language is
clear and correct and uses vocabulary
appropriate to the students’ ages and
interests.

The teacher’s spoken and written language
is expressive, and the teacher finds
opportunities to extend students’
vocabularies.

Teacher’s questions lead students
through a single path of inquiry, with
answers seemingly determined in
advance.

Although the teacher may use some lowlevel questions, he or she asks the
students questions designed to promote
thinking and understanding.

Teacher uses a variety or series of questions
or prompts to challenge students
cognitively, advance high-level thinking and
discourse, and promote metacognition.

Alternatively, the teacher attempts to
frame some questions designed to
promote student thinking and
understanding, but only a few students
are involved.

Teacher creates a genuine discussion
among students, providing adequate
time for students to respond and
stepping aside when appropriate.

Students formulate many questions, initiate
topics, and make unsolicited contributions.

Teacher attempts to engage all students
in the discussion and to encourage
them to respond to one another,
but with uneven results.

Teacher successfully engages most
students in the discussion, employing a
range of strategies to ensure that
most students are heard.

Students themselves ensure that all voices
are heard in the discussion.

Domain 3: Instruction: Continuum Toward Professional Practice for Effectively Utilizing Strategies to Support Student Learning
Component

3c: Engaging

students in learning
Observable
Classroom Practice

Ineffective (1)
The learning tasks and activities, materials,
resources, instructional groups and
technology are poorly aligned with the
instructional outcomes or require only
rote responses.

Minimally Effective (2)
The learning tasks and activities are
partially aligned with the instructional
outcomes but require only minimal
thinking by students, allowing most to
be passive or merely compliant.

The pace of the lesson is too slow or too
rushed.

The pacing of the lesson may not
provide students the time needed to be
intellectually engaged.

Few students are intellectually engaged or
interested.

Effective (3)
The learning tasks and activities are
aligned with the instructional outcomes
and designed to challenge student
thinking, the result being that most
students display active intellectual
engagement with important and
challenging content and are supported in
that engagement by teacher scaffolding.

The pacing of the lesson is appropriate,
providing most students the time needed
to be intellectually engaged.

N/A

3d: Using

Assessment in
Instruction
Observable
Classroom Practice

•

In addition, there is evidence of some
student initiation of inquiry and of student
contribution to the exploration of important
content.
The pacing of the lesson provides students
the time needed to intellectually engage with
and reflect upon their learning and to
consolidate their understanding.
Students may have some choice in
how they complete tasks and may
serve as resources for one another.

There is little or no assessment or
monitoring of student learning; feedback
is absent or of poor quality.
Students do not appear to be aware of the
assessment criteria and do not engage in
self-assessment.

Assessment is used sporadically by
teacher and/or students to support
instruction through some monitoring of
progress in learning.
Feedback to students is general, students
appear to be only partially aware of the
assessment criteria used to evaluate their
work, and few assess their own work.
Questions, prompts, and assessments are
rarely used to diagnose evidence of
learning.

N/A

Highly Effective (4)
Virtually all students are intellectually
engaged in challenging content through
well-designed learning tasks and suitable
scaffolding by the teacher and fully aligned
with the instructional outcomes.

Assessment is used regularly by teacher
and/or students during the lesson
through monitoring of learning progress
and results in accurate, specific feedback
that advances learning.
Students appear to be aware of the
assessment criteria; some of them
engage in self-assessment.
Questions, prompts, assessments are
used to diagnose evidence of learning.

Assessment is fully integrated into
instruction through extensive use of
formative assessment.
Students appear to be aware of, and there is
some evidence that they have contributed
to, the assessment criteria.
Students self-assess and monitor their
progress.
A variety of feedback, from both their
teacher and their peers, is accurate, specific,
and advances learning.
Questions, prompts, assessments are
used regularly to diagnose evidence
of learning by individual students.

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.

Domain 4: Professional Responsibilities
Component

4a: Reflecting on
Teaching

Ineffective (1)
Teacher does not know whether a lesson
was effective or achieved its instructional
outcomes, or he/she profoundly misjudges
the success of a lesson.

Minimally Effective (2)
Teacher has a generally accurate
impression of a lesson’s effectiveness and
the extent to which instructional
outcomes were met.

Teacher has no suggestions for how a lesson
could be improved.

Teacher makes general suggestions about
how a lesson could be improved.

Teacher communication with families—
about the instructional program, about
individual students—is sporadic or culturally
inappropriate.

Teacher makes sporadic attempts to
communicate with families about the
instructional program and about the
progress of individual students but does
not attempt to engage families in the
instructional program.

Effective (3)
Teacher makes an accurate assessment of a
lesson’s effectiveness and the extent to
which it achieved its instructional
outcomes and can cite general references
to support the judgment.
Teacher makes a few specific suggestions
of what could be tried another time the
lesson is taught.

N/A

4c:

Communicating
with Families

Teacher makes no attempt to engage
families in the instructional program.
N/A

•

Communications are one-way and not
always appropriate to the cultural
norms of those families.

Highly Effective (4)
Teacher makes a thoughtful and accurate
assessment of a lesson’s effectiveness and the
extent to which it achieved its instructional
outcomes, citing many specific examples from
the lesson and weighing the relative strengths
of each.
Drawing on an extensive repertoire of skills,
teacher offers specific alternative actions,
complete with the probable success of
different courses of action.

Teacher communicates frequently with
families about the instructional program
and conveys information about individual
student progress.

Teacher’s communication with families is
frequent and sensitive to cultural traditions,
with students contributing to the
communication.

Teacher makes some attempts to engage
families in the instructional program.

Response to family concerns is handled with
professional and cultural sensitivity.

Information to families is conveyed
in a culturally appropriate manner.

Teacher’s efforts to engage families in the
instructional program are frequent and
successful.

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.

Professional Responsibilities: Checklist for Basic Skills Required for Employability
Component

1d: Demonstrating

knowledge of resources
Reflection &
Artifacts

3e: Demonstrating
flexibility and
responsiveness

Observable Classroom
Practice

4b: Maintaining

Accurate Records
Reflection &
Artifacts

INEFFECTIVE (1)
Teacher is unaware of school or district
resources for classroom use, for the
expansion of his or her own knowledge,
or for students.

Teacher adheres to the instruction plan in
spite of evidence of poor student
understanding or lack of interest.
Teacher ignores student questions; when
students experience difficulty, the teacher
blames the students or their home
environment.

Teacher’s system for maintaining
information on student completion of
assignments and student progress in
learning is nonexistent or in disarray.
Teacher’s records for non-instructional
activities are in disarray, resulting in errors
and confusion.

MINIMALLY EFFECTIVE (2)

Teacher displays basic awareness of
school or district resources available for
classroom use, for the expansion of his or
her own knowledge, and for students, but
no knowledge of resources available more
broadly

Teacher attempts to modify the lesson
when needed and to respond to student
questions and interests, with moderate
success.
Teacher accepts responsibility for student
success but has only a limited repertoire
of strategies to draw upon.

Teacher’s system for maintaining
information on student completion of
assignments and student progress in
learning is rudimentary and only partially
effective.
Teacher’s records for noninstructional
activities are adequate but require
frequent monitoring to avoid errors.

EFFECTIVE (3)
Teacher utilizes instructional resources
provided by the school district and
displays awareness of resources—not only
through the school and district but also
through sources external to the school
and on the Internet—available for
classroom use, for the expansion of his or
her own knowledge, and for students.

HIGHLY EFFECTIVE (4)
Teacher displays extensive knowledge of
resources—not only through the school
and district but also in the community,
through professional organizations and
universities, and on the Internet—for
classroom use, for the expansion of his or
her own knowledge, and for students.

Teacher promotes the successful learning
of all students, making minor adjustments
as needed to instruction plans and
accommodating student questions, needs,
and interests.

Teacher seizes an opportunity to enhance
learning, building on a spontaneous event
or student interests, or successfully
adjusts and differentiates instruction to
address individual student
misunderstandings.

Drawing on a broad repertoire of
strategies, the teacher persists in seeking
approaches for students who have
difficulty learning.

Teacher’s system for maintaining
information on student completion of
assignments, student progress in learning,
and non-instructional records is fully
effective.

Teacher persists in seeking effective
approaches for students who need help,
using an extensive repertoire of
instructional strategies and soliciting additional resources from the
school or community.
Teacher’s system for maintaining
information on student completion of
assignments, student progress in learning,
and noninstructional records is fully
effective.
Students contribute information and
participate in maintaining the records.

Professional Responsibilities: Checklist for Basic Skills Required for Employability
Component

4d: Participating in a
Professional
Community

Observable Practice
&
External feedback

4e: Growing and

INEFFECTIVE (1)
Teacher’s relationships with colleagues are
negative or self-serving.
Teacher avoids participation in a
professional culture of inquiry, resisting
opportunities to become involved.
Teacher avoids becoming involved in
school events or school and district
projects.

MINIMALLY EFFECTIVE (2)

Teacher maintains cordial relationships
with colleagues to fulfill duties that the
school or district requires.
Teacher becomes involved in the school’s
culture of professional inquiry when
invited to do so.
Teacher participates in school events and
school and district projects when
specifically asked to do so.

Teacher engages in no professional
development activities to enhance
knowledge or skill.

Teacher participates in professional
activities to a limited extent when they are
convenient.

Teacher resists feedback on teaching
performance from either supervisors or
more experienced colleagues.

Teacher accepts, with some reluctance,
feedback on teaching performance from
both supervisors and colleagues.

Teacher makes no effort to share
knowledge with others or to assume
professional responsibilities.

Teacher finds limited ways to contribute
to the profession.

4f: Showing

Teacher displays dishonesty in
interactions with colleagues, students, and
the public.

Teacher is honest in interactions with
colleagues, students, and the public.

Reflection &
Artifacts
Observable Practice
External Feedback

Teacher is not alert to students’ needs and
contributes to school practices that result
in some students’ being ill served by the
school.

Developing
Professionally
Reflection &
Artifacts

Professionalism

Teacher makes decisions and
recommendations based on self-serving
interests.
Teacher does not comply with school and
district regulations.

Teacher attempts, though inconsistently,
to serve students. Teacher does not
knowingly contribute to some students’
being ill served by the school.
Teacher’s decisions and recommendations
are based on limited but genuinely
professional considerations.
Teacher complies minimally with school
and district regulations, doing just enough
to get by.

EFFECTIVE (3)
Teacher’s relationships with colleagues are
characterized by mutual support and
cooperation; teacher actively participates
in a culture of professional inquiry.
Teacher volunteers to participate in
school events and in school and district
projects.

HIGHLY EFFECTIVE (4)
Teacher’s relationships with colleagues are
characterized by mutual support and
cooperation, with the teacher taking
initiative in assuming leadership among
the faculty.
Teacher takes a leadership role in
promoting a culture of professional
inquiry.
Teacher volunteers to participate in
school events and district projects making
a substantial contribution, and assuming a
leadership role in at least one aspect of
school or district life.

Teacher welcomes feedback from
colleagues—either when made by
supervisors or when opportunities arise
through professional collaboration.

Teacher seeks out opportunities for
professional development and makes a
systematic effort to conduct action
research.

Teacher participates actively in assisting
other educators.

Teacher seeks out feedback on teaching
from both supervisors and colleagues.
Teacher initiates important activities to
contribute to the profession.

Teacher displays high standards of
honesty, integrity, and confidentiality in
interactions with colleagues, students, and
the public.
Teacher is active in serving students,
working to ensure that all students receive
a fair opportunity to succeed.
Teacher maintains an open mind in team
or departmental decision making.
Teacher complies fully with school and
district regulations.

Teacher takes a leadership role with
colleagues and can be counted on to hold
to the highest standards of honesty,
integrity, and confidentiality. Teacher is
highly proactive in serving students,
seeking out resources when needed.
Teacher makes a concerted effort to
challenge negative attitudes or practices to
ensure that all students, particularly those
traditionally underserved, are honored in
the school.
Teacher takes a leadership role in team or
departmental decision making and helps
ensure that such decisions are based on
the highest professional standards.
Teacher complies fully with school and
district regulations, taking a leadership
role with colleagues.

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.
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Section VI:
Student Teaching Forms
(Special Education specific)
•
•
•
•
•
•

Scope of Skills
IEP at a Glance
IEP Snapshot
Accommodation/Modification Checklist
Student Profile Form
Classroom Schedule(s)
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Special Education Program
Scope for Skills for Student Teaching
Area

Skills

Tools to
Document
Skills

Planning &
Classroom
Managements
• Knows the learner
• Develops
implementation of
IEP
• Develops classroom
& student
schedules
• Plans/implements
classroom
managements to
support
learning/behavior
needs
• Plans & uses
routine/structure
• Plans
collaboratively
(when appropriate)

• Student Profile
Form(s)
• Classroom
Schedule (daily
and/or weekly)
• Student
Schedule(s)
• IEP at a Glance
• IEP Snapshot

Teaching Techniques
Strategies
• States standards &
content learning
objectives and
identifies them in
lesson plans
• Incorporates IEP
objectives
• Promotes individual
learning styles & needs
• Provides clear
instruction & directions
• Promotes functional
skills & study skills
• Uses a wide range of
materials
technology &
instructional techniques
• Demonstrates
systematic instruction
• Uses informal & formal
assessments,
connecting to
outcome/objectives/IEP
• Lesson Plan (different
samples/formats)
• IEP at a Glance
• IEP Snapshot
• Accommodation/
• Modification Checklist

Individualized
Education Plans
(IEP)
• Develops IEPs
• Outlines and
implements
needed
accommodations/
modification
• Continually
assesses IEP
objectives
• Incorporated IEP
goals/objectives
into ongoing
instruction
• Documents
progress toward
meeting IEP goals

Communication

•
•
•
•
•
•

• Letters
• Communication
Notebooks
• Report Progress Report

Student’s IEP
Lesson Plan
IEP at a Glance
IEP Snapshot
Accommodation/
Modification
Checklist

• Analyzes
lessons,
reflects &
adjusts
instruction
• Reports grades
& IEP progress
• Collaborates
with other
teachers and
paraprofession
als (method of
documentation
• Effectively uses
written & oral
communication
with staff and
parents

Cardinal Stritch University Field Experiences Handbook 2013-14 rev 071013

Tools to Document Development of the Scope of Skills
1. IEP At A Glance Priority Skills
Sample IEP Priority Skills
2. Student Profile
3. Student Data Sheet
4. IEP Snapshot
5. Accommodations/Modification Checklist.
1 IEP- At-A-Glance Priority Skills
Student:

Category
Area

Date:
Subject Areas/Classes
List
goals
skills

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
Wisconsin School Inclusion Project Teaming Process Packet 5/95
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Student:
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IEP- At-a-Glance Priority Skills SAMPLE
JAY W
Date:

12.09

Personal/Social

Language and Literacy

1.
2.

Math

Add more to his list of favorites
x
Increase sight word vocabulary when
x
x
x
reading journal/ instructional level print
3.
Expand sound/symbol association in
x
context to decode words
4.
Become more fluent when copying
x
x
words and sentences
5.
Dictate /copy during a writing activity
x
x
given a prompt
6.
Print name and frequently used
x
x
words/phrases without a prompt
7.
Use computer for word processing and
x
keep a language experience journal
8.
Ask for help appropriately – using sign, x x x
x
spoken word or line drawing
9.
Increase the use of line drawings as a
x x x
x
communication board (binder cover)
10. Increase interactions with peers
x x x
x
11. Increase ability to handle active
settings & strategies for coping
12. Increase self-initiation
x x
13. Follow along with group: respond to
x
x
appropriate cues of classroom
14. Use numerals and count objects to 20- x
x
estimation and number sense
15. Use calculator for basic addition and
x
subtraction
Wisconsin School Inclusion Project Teaming Process Packet 5/95

Dismissal

School job

Lunch

Math/Science

Reading /Study

P.E./Arts

Homeroom

Subject Areas/Classes
List goals/skills

x

x

x

x

x

x

x

x

x

x

x
x

x

x
x
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2 Student Profile
Student
Parent/Guardian
Health/Medical Information
Likes

Age/grade

Dislikes

I learn best when:
I also want you to know that…..
Reading
Estimated Grade Level

Writing
Estimated Grade Level

Math
Estimated Grade Level

Left handed
Right handed
Work Habits and Self-Management
Working Independently

Communication
Social/Behavioral
Motor/Mobility
Other Information
My Future!

Staying Organized &
Managing Belongings

Assistance Needed with
Eating/Hygiene/Self-Care
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3 Student Data Sheet
Student Name
Phone Number
Address

DOB

Grade

Parent/Guardian
General Education Teacher
Special Education Teacher
Areas of Disability
Student Strengths and Motivators
Behavioral Concerns/Testing Accommodations/Weaknesses

Instructional Levels
Reading

minutes

Math

minutes

Language Arts

minutes

Social/Behavior/SPL

minutes

Additional Notes

Cardinal Stritch University Field Experiences Handbook 2013-14 rev 071013

4 IEP SNAPSHOT FOR A CLASS
Class/Subject/Unit:
Completed by:
STUDENT
Goals/Objective:
a.
b.
c.
d.
STRATEGIES:
STUDENT
Goals/Objective:
a.
b.
c.
d.
STRATEGIES:

Date:
STUDENT
Goals/Objective:
a.
b.
c.
d.
STRATEGIES:
STUDENT
Goals/Objective:
a.
b.
c.
d.
STRATEGIES:

Cardinal Stritch University Special Education Program (Nov. 15, 2004) Modified from WI School
Inclusion
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5. Accommodation/Modification Checklist
Student
Area of Exceptionality

Grade
Date of Last Annual IEP

Date of Last Evaluation or Re-evaluation

Modifications
As a reader: Level
Goals:
As a writer : Level
Goals:
In math: Level
Goals:
Social/Communication:
Goals
Interest, strengths and talents:
Special strategies/concerns:
Expected accomplishments:

Partners/Positioning/Grouping Arrangements
assign partner/base group
seat near front
more quiet, separate work space
Transitions/Organizers/Study Aids
assignment notebook/agenda
note taking assistance/strategy
point sheet
Materials
adapted worksheets/supplemented texts
computer/calculator
special supplies
audiotapes/CD(s)
highlight texts/study guides
enlarged print
copies of overheads available
Presenting/Feedback
extra time for processing
cue words for importance
graphic organizers, visuals
alternative task/responsibility
immediate feedback
emphasize teaching approach:
auditory
visual
multi

tactile

Testing/Evaluation/Assignments
study guides
extra time
modified tests/have test read
substitute projects/portfolio items
daily/weekly progress check
modified assignment/homework
shorten assignment
reduce paper pencil task (transferring)
give oral cues or prompts
give oral directions with written directions
avoid penalizing for spelling errors
Grading
grade according to functional level at
which the student is currently working
attainment of goals and objectives
identified in the IEP
alternate grading system
Reinforcement and Follow-Through
use positive reinforcement
use tangible reinforcements
check often for understanding
_____ use behavioral contracts/daily charts
A Plan is Attached for These Unique Concerns
behavior plan
other
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Brief Description of the Student
Percent of time in Special Education

%

IEP Goals to be addressed in your classroom setting
If there is a behavior plan, what is included in the plan?
Identification Accommodations in the IEP
preferential seating

have student repeat directions

alternate location for testing

give directions in small steps

frequent breaks during tests

give first letter of answers

test in chunks

reduce number of choices

use of a calculator

redo assignments below

use of a word processor

individualized spelling list

use of a spell checker

use word banks

use of a scribe/note taker

copy of notes

extra time on tests

redirect

extra time on assignments

directions reread/reworded

highlight directions

use of computer programs

read to the student

Other:

have the student read aloud

copy of notes

shortened assignments
Inclusion support for:

Math

Science

History

Art

PE

Other

Music

English

Math
Vocational

Science
Other

Resource room for:
Study Skills
Miscellaneous Information

English
Tutorial

%

